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For more information go to:  
efmdglobal.org/eoccs

EOCCS is an international online course 
certification system designed to evaluate  
the quality of online business and management-
related courses that stand alone or constitute  
part of a certificate or programme. 

Benefits of EOCCS 

• In-depth review

• Feedback within 3 months

• Recognition

• International benchmarking 

• Quality assurance 

Purpose of EOCCS 

EOCCS provides an international quality benchmark 

in diverse education landscapes in which digital 

technology is applied to teaching and learning. 

The general philosophy of EFMD accreditations – 

internationalisation, practical relevance and quality 

improvement – is firmly embedded in EOCCS, which 

is open to any institution, including higher education, 

corporate learning organisations and public agencies. 

EOCCS provides a thorough review of individual 

courses through comparison and benchmarking.

EFMD Online Course 
Certification System 
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More ways to read Global Focus

You can read Global Focus in print, 

online and on the move, in English, 

Chinese or Spanish

Go to www.globalfocusmagazine.com 

to access the online library of past issues

Or search iTunes for your iPad edition

In focus | Global Focus

Your say

We are always pleased to hear your 

thoughts on Global Focus, and ideas 

on what you would like to see in 

future issues.

Please address comments and ideas  

to Matthew Wood at EFMD:

matthew.wood@efmd.org

I f you really want to be noticed, “be different and be of high quality” are 
words echoed by many across the world. After our successful launch last 

year, this second special edition of EFMD’s Global Focus: Mastering the Art of 

Quality – The need for a rising Asia– in association with FICCI, at India’s 
most prestigious platform in the education industry – FICCI Higher 
Education Summit 2016, is a proud moment for all of us!

In the context of higher education, it is not unusual to hear of the shifting 
of the center of gravity to the east. Asia is becoming the next higher-
education superpower, which is evident from its progress over the last half 
century. India, Asia’s third largest economy, is projected to add 300 million 
people to its workforce over the next two decades. And all this growth will  
be among young people, India’s huge demographic dividend that will need 
to be educated as Shobha Mishra, Senior Director at FICCI, makes clear in her 
incisive article (page 4).

But despite Asia’s rapid growth towards superpower status, many 
challenges slow down its pace, especially issues related to quality assurance. 
The systemic and national challenges in Asia continue to impede quality 
and global competitiveness, which is more critical with the rising number 
of institutions. 

There are challenges of harmonisation, regionalism and identifying 
common frameworks for higher-education reform and growth. How is it 
possible to develop a common framework of policies and strategies where 
the region is subdivided into many sub-regions, each with its own unique 
culture? 

Ravi Kumar, says, in his article, (page 16), never underestimate the local 
culture. But, what happens if that becomes a challenge in internationalisation?

Talking about the ingredients for the recipe of a successful business school 
is no secret as says Professor Zeger Degraeve, Dean of Melbourne Business 
School in, Australia (page 30). And as Rajan Saxena (page 12) points out, 
one of the most visible symbols of excellence and brand reputation is an 
institution’s alumni and faculty scholarship. 

We are confident that this edition will give you some points to think about 
potential opportunities in Asia as you build on quality. There will be the spark 
of new ideas in mastering quality, in spite of diversity, scale and complexity 
involved in achieving it. 

Nishit Jain 
Special Advisor, Asia, EFMD  
nishit.jain@efmdglobal.org

Global Focus
Iss.3 Vol.10 | 2016

In focus
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Education  
for tomorrow
Shobha Mishra Ghosh (Senior Director, FICCI, New Delhi)
describes the huge challenges facing higher-education systems 
not just in India but across the globe
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Education for tomorrow | Shobha Mishra

The challenge for India, with its 
billion-plus population living in 
distinctly different segments of  
India (developed, emerging and 
underserved) is multifold. Preparing  
the workforce and citizenry for the 
new-order society requires rethinking 
the traditional educational mode

Technology: the enabler 
Technological innovation is changing the 

way we teach and learn. While the conventional 
setting of the lecture hall will continue to form 
the bedrock of higher-education systems, it will 
be enriched and enhanced by the integration of 
new tools and pedagogies and complemented 
by many digital learning opportunities and a 
greater variety of higher-education providers. 

It is evident that technology, especially 
e-learning, is making a real difference to the 
education system, allowing high-quality education 
material to reach remote locations, thereby 
enabling teachers to expand their reach. Disruptive 
technology is a promising opportunity to revitalise 
the education system and address the learning 
crisis. It creates individual learning paths, makes 
learning interactive and fun through “gamification” 
and provides numerous practice opportunities.

Technology as an enabler can make the 
curriculum interesting for the students and 
unleash their creativity, critical thinking and 
acumen to solve complex problems. Flip class 
rooms enable the teacher to reach out to larger 
number of students and allows time for debates 
and discussions. The “Cloud” has emerged as  
a new delivery model and a platform of choice  
for institutions including colleges, schools  
and universities. These citadels of learning are 
expanding their footprint across the globe and 
reaching the unreached without making heavy 
financial investments.

There is a major upsurge of education start-ups 
that are using technology as a predominant tool 
to augment the education services. A new set of 
start-ups is taking a fresh look at how educational 
outcomes such as learning levels, employability, 
access, equity, enrolment and capital efficiency 
can be achieved holistically.

What is the purpose of education? One 
answer is to create a citizenry that is  

global in nature and would strive for a harmonious 
world that is sensitive and tolerant to economic, 
cultural, religious and racial diversities and that 
behaves responsibly towards global and local 
environmental challenges. There is a need  
to urgently contemplate and question the 
effectiveness of the current education system to 
shape our children to deal with and thrive in the 
uncertainties of the 21st century. This is not specific 
to India but is the general scenario globally.

Technology: the disrupter
Advances in technology have always been 

disruptive albeit earlier they took decades and 
allowed society time to adjust to the disruption. 
The first disruption happened with steam-
powered machinery, the second replaced  
steam and water with electricity, and the third 
was the information technology revolution. 

The fourth disruption is rapidly engulfing  
us with robotics, internet of things, artificial 
intelligence, genetics, biotechnology, nanotech 
and so on. Today’s technology disruption which  
is happening at pace and in a span of less than five 
years will have immense impact on displacing 
traditional jobs, though at the same time it will 
create jobs in areas with new and high-order  
skills required, skills to quickly adapt to change  
and learn and unlearn will be critical in future. 

Thus, rapid technological advances and global 
uncertainties are making it clear that the world 
needs a new narrative in the way we educate 
that can take us into a peaceful, equitable and 
sustainable future.

The challenge for India, with its billion-plus 
population living in distinctly different segments of 
India (developed, emerging and underserved) is 
multifold. Preparing the workforce and citizenry 
for the new-order society requires rethinking the 
traditional educational model. Multiple forces are 
working to disrupt the traditional model of higher 
education. 

Government’s inability to meet the demand  
for higher education, the dominance of  
private higher-education providers, increasing 
international competition, a young demography 
that is increasingly mobile and tech savvy are just 
some of the factors threatening the status quo.
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Preparing the workforce for tomorrow
The current model of higher education caters 

to the needs of the society of the second industrial 
revolution. With the ushering in of society /
industry 4.0 or the “Fourth Industrial Revolution” 
and with the rapid pace of disruptive technology, 
it is important to create new paradigms/models  
of higher education that focus on creating 
capabilities powered by innovation, inclusivity  
and concern for sustainability rather than merely 
creating informed and trained manpower.

While technological innovation invariably  
leads to greater productivity and prosperity,  
the speed of change in the case of the Fourth 
Industrial Revolution will put extraordinary stress 
on an evolving labour pool. Without putting in  
an action plan today to manage these labour  
shifts and build a future-ready workforce, 
governments may have to deal with ever-growing 
unemployment and income inequality and 
businesses with lower demand due to a reducing 
consumer base.

The shifting employment landscape has 
significant implications for companies, education 
systems, governments and society. Business 
leaders and policy makers will need to have a 
cohesive approach as they seek to foster high 
employment levels while promoting productivity. 
Education systems will seek to provide broader 
skill sets and job-specific capabilities, close the IT 
skills gap and offer new formats for continuing 
education. 

The Fourth Industrial Revolution will bring 
disruption and demand for high-order skill sets. A 
Russian study based on World Economic Forum 
findings has mapped the future skill sets required. 

They are: systems thinking; programming/
robotics/artificial intelligence; inter-sector 
communication; project management; lean 
production, client focus, multilingual and multi- 
cultural abilities; interpersonal skills; ability  
to work under uncertainty; artistic skills;  
and environmentally conscious thinking. 

Industry 4.0 will also create many new 
cross-functional roles for which a new-age 
workforce will need both IT and production 
knowledge. In order to foster cross-functional 
knowledge and communication, universities will 
have to increase the number of interdisciplinary 
study programmes that integrate IT, engineering, 
medicine, humanities, data analytics, business 
informatics and business management. 

FICCI’s role in shaping higher  
education in India

In 2030, India is expected to be the world’s 
fastest-growing economy, touching a GDP  
of $10 trillion and one of the youngest nations 
in the world with a median age of 32. One  
in every four graduates in the world will be a 
product of the Indian higher-education system. 
While it is important to address the existing 
shortcomings in the higher education system, 
it is even more important to move towards a 
bold, futuristic and aspirational future – a future 
where a vast and exceptionally well-educated 
and trained young workforce is not only the 
engine for a robust and fast-growing Indian 
economy but is also a core engine that 
powers a greying developed world that is 
expected to face a skilled talent shortage of 
about 56 million by 2030. 

FICCI has endeavoured to create a “Vision 
2030” for higher education in India. The vision 
foresees India as a globally dominant economy, 
with a high-quality higher education sector 
that leads and fulfils the needs of society. The 
vision aims “to create a 21st century model for 
higher education that is of high-quality, yet 
equitable and affordable, and be an exemplary 
of a higher-education system that is not just 
the best in the world but the best for the world”. 

FICCI higher education vision 
2030 for India

In 2030, India would be a pioneer of a 
higher-education model that delivers social, 
economic and intellectual value par excellence. 
We envisage India as a large provider of global 
talent and a global magnet for aspiring learners, 
and a role model for high-quality affordable 
educational systems. The Indian higher-
education sector would be governed by the 
highest standards of ethics and accountability 
with every single institution being peer- 
reviewed and accredited. Fifty per cent of Indian 
youths would be in the higher-education 
system, at least 23 Indian universities would  
be among the global top 200 and six Indian 
intellectuals would have been awarded the 
Nobel Prize. The country would be among the 
top five countries globally in cited research 
output, its research capabilities boosted by 
annual R&D spends totalling over $140 billion.
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In order to realise the goals we envision for 
2030, we require a transformative and innovative 
approach that allows our institutions to prepare 
our youth to deal with the current and future 
socio-economic changes and challenges. For this, 
we have to move consciously to a differentiated 
academic system with a three-tiered structure 
comprising highly selective elite research 
universities, comprehensive universities and 
specialised institutions and an array of highly 
accessible and high-quality colleges. 

While the first tier of universities would cater 
exclusively to furthering India’s intellectual capital, 
the others would focus on delivering economic 
and social value respectively. 

Over the next decade, advanced technologies 
will put education within the reach of many more 
individuals around the world, and will allow greater 
specialisation in curriculum and teaching 
methodologies than ever before. 

As always, administrators will need to weigh 
carefully how budget funds are spent, decide 
what emerging technologies show the most 
promise, and determine how best to support 
these technological advances while avoiding 
the ever-present risk of obsolescence. 

These sweeping technological changes will 
effectively not only change the skill-sets of the 
future workforce, but also the very approach to 
work in general.. 

FICCI Higher Education Summit:  
A platform for showcasing best  
practices, sharing knowledge  
and build collaborations 

The FICCI Higher Education Summit this 
year will deliberate on the future of education 
and strategies required to achieve the vision 
for higher education that is relevant not just 
for India but the world. Hence, the theme of 
the 12th FICCI Higher Education Summit 2016 
is “Education for Tomorrow: Learn in India  
– Learn for the World”, which is being held  
on November 10-12, 2016 in New Delhi. 

FICCI has been organising the Higher 
Education Summit since 2004 and has been 
supported by Ministry of Human Resource 
Development, Government of India. This year 
the Ministry of Commerce and Industry, in line 
with the idea of projecting India as a higher-
education destination has supported scaling 
up the event up into a large exposition and 
conference along with industry roundtables 
and focused one-to-one meeting with hosted 
foreign delegates.

Some of the key issues that will be 
deliberated during the conference are:

Internationalisation
Learn in India – Learn for the World
Make In India – Research Hub
New Higher Education Models
Making ‘Learn in India’ Happen
Digital Education
Innovation and Ed-Tech Start up

ABOUT THE AUTHOR

Ms Shobha Mishra Ghosh is Senior Director, FICCI, New Delhi, India.

We envisage India as a large provider 
of global talent and a global magnet  
for aspiring learners, and a role model 
for high-quality affordable educational 
systems

Education for tomorrow | Shobha Mishra
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Learning in a digital age includes using 
the tools we employ daily and should 
encompass our new digital habits/ 
behaviours, and teaching in an age 
includes facilitating learners that are 
digital natives

Bringing  
Quality to 
Technology 
Enhanced 
Learning
David Asch (Director, Quality Services, EFMD) and Martin Schader 
(Assistant Director, Quality Services, EFMD) explain why EFMD  
has launched EOCCS EFMD's Online Course Certification System

Five years ago many business schools were 
bracing themselves for disaster with the 

arrival of massive online open courses, or MOOCs. 
The Financial Times now reports that “far from 
cannibalising existing revenue streams the 
availability and accessibility of on-line content  
is broadening the reach of institutions”.

This surge in the use of new technologies 
in higher education, often described as 
“mediatisation of the higher education ecosystem”, 
and the hype about the perils and pitfalls of 
MOOCs has moved the discussion on to thinking 
about the changes and benefits of refining 
pedagogical approaches that incorporate new 
learning technologies.

These changes affect corporates just as much 
as business schools since they have to deal with 
diverse pressures such as time, costs and the 
impact of globalisation (for example, in increasing 
the diversity of employees). This leads 
organisations to re-think how they design, develop 

$1bn
It is estimate that the  
global e-learning market 
exceeded $100 billion  
at the end of 2015
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and deliver learning to employees and also  
to customers (for example, how to use some 
new equipment). 

In embracing this brave new world institutions 
should recognise that major investments  
are necessary in hardware, software, and the 
development of skills and capabilities in the people 
involved. The design and delivery of technology 
enhanced learning (TEL) demands specific skills 
and capabilities in web design and the preparation 
of a wide array of learning materials and learning 
technologies. 

Furthermore, new roles have emerged such as 
e-tutor, discussion leader and content specialist. 
Because of the nature of the learning experience, 
careful design of the range of materials and 
technologies used or proposed is needed. 

In recognising the rapid growth of this 
phenomenon (it is estimate that the global 
e-learning market exceeded $100 billion at the 
end of 2015), EFMD established the TEL task 
force in 2014. The first stage of the task force’s 
work focused on updating, where necessary, 
the EQUIS and EPAS Standards and Criteria to 
incorporate TEL.  

Two guiding principles informed our approach. 
First, learning in a digital age includes using 

the digital tools we employ daily and should 
encompass our new digital habits/ behaviours. 
Second, teaching in a digital age includes 
facilitating learners that are digital natives.

As part of the research undertaken for this 
project, it became clear that many institutions 
seem immature when considering digital 
approaches to learning and teaching and were 

Bringing Quality to Technology Enhanced Learning | David Asch and Martin Schader
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and management education field, is high-quality 
online courses and the recognition of online 
learning as an effective and flexible way of 
learning.

The EOCCS certification system will be 
established and developed with a portfolio of 
prestigious pilot institutions representing both 
the corporate and business school world, 
including Iversity, Mazars, Sberbank, BI Oslo, 
HEC Paris, Henley Business School, IE Business 
School and the Open University. 

The pilot phase is now underway and a great 
deal has already been learned from this early 
stage. For example, it has become clear that 
corporates tend to favour very short on-line 
courses with some having a duration of at most 
12 hours, which was lower than the 20 hours 
that had been designed into early drafts of the 
standards. In the light of other comments from 
the pilots we have also reduced the 
administrative burden for applicants by making 
the application process more straightforward.  

If you would like more information on EOCCS 
please contact the Brussels office or write to 
eoccs@efmd.org

struggling to implement it properly. It also became 
clear that there were very few reputable bodies 
evaluating on-line education and none appeared 
to be focussing on business and management. 

Given that there was no way of knowing 
whether or not an on-line course had been 
properly designed and delivered in a way that 
encourages and facilitates learning, the TEL task 
force designed a system to give online courses 
within universities, business schools, corporate 
learning organisations and public agencies a top 
international quality benchmark in the diverse 
education landscape where digital technology  
is applied to teaching and learning. 

EFMD draws on the experience of both EQUIS, 
the premier business school accreditation system, 
and EPAS, the leading international programme 
accreditation system. In addition, EFMD has 12 
years’ experience in running CEL accreditation, 
which was designed to raise the standard of ICT- 
based learning programmes in the area of 
management education. The expertise EFMD 
acquired through these systems and processes 
ensures that EOCCS (EFMD Online Course 
Certification System) will bring value and an 
external seal of recognition to quality online 
courses across the globe.

EFMD officially launched EOCCS at the 2016 
EFMD Conference for Deans & Directors General 
in Budapest. 

EOCCS is designed as an international 
certification system firmly embedded in the 
general philosophy of EFMD accreditations, 
namely internationalisation, practical relevance 
and quality improvement. EOCCS is open  
to any institution delivering online business  
or management-related courses that may 
stand-alone or constitute part of a certificate  
or programme. The institution must be able  
to demonstrate that the four EOCCS standards 
are satisfied; these relate to institutional context, 
course design, delivery and operations, and 
quality assurance processes.

EOCCS can be seen as an add-on to EQUIS, 
EPAS and CLIP, where online provisioning is 
not a mandatory feature. The intended impact 
of EOCCS to institutions, and to the business 

EOCCS is designed as an 
international certification 
system firmly embedded  
in the general philosophy  
of EFMD accreditations, 
namely internationalisation, 
practical relevance and  
quality improvement

12
It has become clear that 
corporates tend to favour 
very short on-line courses 
with some having a duration 
of at most 12 hours, which 
was lower than the 20 hours 
that had been designed into 
early drafts of the standards
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Largest and 
raring to  
be the best
Rajan Saxena (Vice Chancellor, Narsee Monjee Institute of 
Management Studies) chronicles the growth and emerging 
excellence in Indian business schools
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Largest and raring to be the best | Rajan Saxena

3.8k
From just 100-odd business 
schools in 2000, there were 
about 3,800 in 2013-2014

1.2bn
India has a population  
of 1.2 billion, mainly  
young people with  
growing incomes, and  
is experiencing sustained 
economic growth 

innovating in programmes, pedagogy, industry 
relations and student development is essential 
if institutions are to survive and be sustainable. 

An important differentiator in India is the 
market’s perception of the quality of a business 
school. This perception is a function of institution 
rank, accreditations, placement track records,  
word of mouth and a whole host of peer group 
communication and communication in social 
media. Schools are realising that their credibility 
can be built or damaged in the social networks if 
they do not pay attention to the core – namely, 
quality and excellence.

Competition for resources 
Excellence is achieved over a period of time. 

One of the most important elements of excellence 
is quality of faculty. As management education 
in India grew exponentially, faculty shortages, 
especially of quality faculty, became a major 
issue for institutional leaders. 

The non-availability or limited numbers of 
quality or competent faculty made institutions 
re-examine their faculty engagement models. 
Institutions now compete on salary and 
non-salary basis to attract the best faculty. 
Many institutions also turned to the world 
market to hire faculty of Indian origin or foreign 
nationals. The competition among schools, 
especially at the top level, for the best faculty  
is intensive.

Some schools also realise that the way  
forward is to develop the competencies  
of an average faculty and make them a star 
performer. NMIMS has undergone a significant 
transformation in the last nine years, primarily 
because of the development of faculty 
competencies. 

Competition for opportunities
The opportunities for Indian business  

schools are abundant, be it executive education, 
social sector, policy making or research into 
the transformation of India. Another significant 
opportunity is in entrepreneurial development 
and the professionalisation of family businesses, 
which account for about 70 to 80% of India’s 
economy. 

Management education in India has come 
a long way since the beginning of this 

century. From just 100-odd business schools in 
2000, there were about 3,800 in 2013-2014.

The growth in the demand for management 
education is explained to a large extent by the 
demographic structure of India and sustained 
economic growth over the last decade. Today, 
India is the youngest nation in the world, with 
rapid growth in incomes. 

A population of 1.2 billion mainly young 
people with growing incomes and sustained 
economic growth makes India an attractive 
destination for trade and services, including 
education. It is no surprise, therefore, that India 
is today one of the most significant markets  
for GMAC with the growing number of Indian 
students taking the GMAT. According to  
GMAC, there were just 20 schools in India that 
accepted GMAT scores in 2007. By 2015 it was 
100 business schools and 200 programmes

Competition for markets
Even though the number of aspirants for 

management education continues to grow, 
business schools compete to attract the best 
students, whose numbers are limited. While  
the largest proportion of students writing 
admission tests like CAT, NMAT or XAT are  
from the urban middle class, they exhibit 
different levels of intellectual attainments and 
calibre. The competition among the top schools 
and others is for a share of this market. 

Interestingly, this group of students is not 
only selective but also aware of the significance 
of an MBA degree, especially from top schools. 
These students are also tech savvy.

In order to attract such students, many 
business schools work on their industry connect 
strategies and placement programmes. The 
choice for institutions in India is to either be  
an aggressive communicator or demonstrate 
excellence in their programmes or processes 
through accreditations, ratings and rankings. 

Today, despite the growth in the MBA market, 
40% of the student intake capacity goes vacant 
across the country. Hence, understanding the 
expectations of the market and continuously 
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NMIMS Business School has been at  
the forefront of developing managerial and 
leadership capabilities for family businesses since 
1999. Its programme opened an entirely different 
segment for management education. Today 
many other business schools such as ISB and S P 
Jain, IIM Bangalore have also entered this market. 

Today the opportunity is in continuous 
innovation and keeping the programmes relevant 
to the needs of family businesses. From the start 
in 1999, NMIMS has maintained linkages with 
family enterprises and continuously innovated 
both in terms of content and pedagogy. 

Business schools’ response
Business schools have responded to the 

growing demand of competition through  
product development and communication 
strategies. Some business schools have based  
their strategy around their people. In most cases 
MBA programmes have been recast to include 
new courses and skill-based subjects that could 
enhance the employability of graduates. At NMIMS 
Business School, programme development and 
enrichment is a continuing exercise. Each year 
the school removes subjects and themes that 
have lost their relevance and replaces them 
with new ones where required to make the 
programme contemporary and relevant. 

Every four years, NMIMS undertakes a major 
review of curriculum and pedagogy design. For 
this purpose, it draws upon the national and 
international expertise, industry feedback and 
alumni experiences. This exercise, which began 
in 2007, has now become the DNA of NMIMS 
Business School. 

A significant question that is often raised 
relates to experiential learning. While the case 
method has always been considered as one  
of the pedagogy tools, of late simulations and 
working on live data have also found favour  
in business schools. This has today led to the 
creation of labs including one on experimental 
research. Bloomsburg, Accenture, IBM and 
many others have come forward to setup these 
labs in the leading business schools in India.

The sustainability of a business school over 
a period of time is based on quality. Quality  
in education is possible only when a school 
remains focused on input, throughput and 
output. In a way, it is about all the processes 
and systems required to deliver quality 

education. A closer examination of this would 
show that starting from the admission process 
and going up to the graduation and corporate 
placement processes, the leadership has to 
remain focused on this entire value chain. 

When the leadership does not focus on the 
entire value chain, then quality is likely to slip. 
With this belief, from 2008 onwards NMIMS has 
attempted to focus on the admission process, 
programme development and delivery, faculty 
development, knowledge creation, enhancing 
reliability of the assessment process, and building 
strong industry connections. 

One indicator of the quality is the accreditation. 
Today accreditation is not just a quality symbol 
but a certificate for raising resources from the 
government and other funding agencies. It also 
enhances employers’ confidence in the institution. 
Today, many business schools have acquired  
NBA accreditation. A few, about 17, have been 
accredited by SAQS and much lesser numbers  
by AACSB, EQUIS and AMBA. 

However, there are many business schools  
in the pipeline for AACSB, EQUIS and AMBA 
accreditation. There are today some schools 
aspiring to get the “triple crown” (accreditation by 
AACSB, EQUIS and AMBA). In the next decade, the 
number of schools accredited by agencies will rise 
and for sure at least 50 Indian business schools will 
have acquired international accreditation. 

The momentum for international accreditation 
is largely because they want to establish 
themselves as the most credible management 
schools in India and therefore emerge as one  
of the leaders in management education at the 
global level. They also hope to get international 
students and faculty, thereby improving diversity 
on their campuses. 

The momentum for international 
accreditation is largely because 
business schools want to establish 
themselves as the most credible in 
India, and therefore emerge as one 
of the leaders in management 
education at the global level

80%
Family run businesses 
currently account for about 
70-80% of India's economy



15

Apart from accreditations, institutions have 
also been rated by credit rating agencies like 
CRISIL and ICRA. These agencies have provided 
ratings at the national and regional level on a 
five-point scale. NMIMS, for example, has been 
rated by both these agencies at the highest level 
both at national and regional level. The process 
of rating is also similar to the accreditation 
process, as they also consider similar 
parameters. However, they give significant 
weightage to leadership and governance. 

Ranking is another way by which the schools 
are able to communicate to their markets their 
relative quality and performance. However, there 
is no consensus among the ranking agencies  
on the weightages to be assigned to different 
parameters. For example, a general purpose 
magazine like Outlook gives a weightage of 28% 
to placement and to the academic process 25%. 

Many business schools today have gone 
beyond accreditation and quality assurance. 
They tried to assimilate the best practices within 
the sector and even from organisations outside 
education. They look at practices not just within 
India but also outside. For example ISB and IIM 
Bangalore took significant steps to improve their 
research environment and outputs. Likewise in 
many schools initiatives to improve research 
performance are based on the best practices in 
world’s top schools.

It is this pursuit of excellence based on 
continuous innovation that makes NMIMS 
Business School and many other top business 
schools in India ready for global competition. As 
India continues to grow, management education 
is bound to grow as well. Research and creation  
of knowledge, especially in transformation and 
change will make Indian business schools different 
from many other schools. The next two to three 
decade truly belong to India and to business 
schools in this country. 
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Eel soup, floor numbers and compensation packages are 
just some of the disasters that lack of cultural intelligence  
can bring about. Ravi Kumar (Shaw Chair Professor  
and Associate Provost (Special projects) at the Nanyang 
Technological University, Singapore) offers some solutions

The business 
of cultural 
intelligence
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Although there was some criticism of the 
developer’s omission of floor numbering as 
deceptive marketing, this is an example of a 
cultural practice specific to Hong Kong. While it 
could lead to misunderstanding and puzzlement 
from those unfamiliar with the culture of 
auspicious numbers, those who were no 
strangers to such cultural beliefs had no problem 
with the logic of the floor-numbering system. 

The importance of understanding and 
respecting local cultures is all the more critical in 
this age of intense globalisation. To be a successful 
and effective leader, it is no longer enough to 
possess high IQ or high EQ (emotional quotient), 
cultural intelligence is now also an important part 
of the equation.

Simply put, cultural intelligence is a person’s 
or an organisation’s ability to work effectively 
across different cultures. It is measured on  
a cultural quotient (CQ) scale similar to how 
one’s intelligence quotient (IQ) and emotional 
quotient (EQ) are measured.

To be a successful and effective leader,  
it is no longer enough to possess high IQ 
or high EQ (emotional quotient), cultural 
intelligence is now also an important part 
of the equation

One of HSBC’s most memorable advertising 
campaigns in the early 2000s positioned 

the bank as the “world’s local bank”. In a series 
of television and print advertisements, the 
international bank highlighted the importance 
of local knowledge. 

In one TV advertisement, an Englishman 
appeared with a group of Chinese businessmen. 
Everyone had a bowl of eel soup in front of them. 

The Englishman winced at the exotic meal as 
his companions ate heartily. He then proceeded 
to finish up every last drop of his dish. His Chinese 
host ordered a second and bigger serving of the 
same dish for him, much to his anxiety. He slurped 
up, reluctantly, the second service. His host, 
meanwhile, ordered another, even bigger, serving 
for him. 

At the end of the advertisement, we see the 
kitchen staff struggling with a giant eel to be 
presented to the Englishman.

The voice-over announced: “The English 
believes it’s a slur on your host’s food if you don’t 
clear your plate. Whereas the Chinese feel you 
question their generosity if you do so”.

The message was clear: never underestimate 
local culture. 

Even in the finance- and technology-driven 
21st century, traditional beliefs rooted in history 
and culture continue to play a big part. Take, for 
example, the case of 39 Conduit Road, a luxury 
residential development in Hong Kong.

Launched in 2009, units at the Mid-Levels 
property have recorded some of Asia’s most 
expensive property transactions. This is largely 
connected with the “auspicious” nature the 
building was perceived to have. Though there 
are only 46 stories to the buildings, the highest 
floor is numbered “88”, which is one of the most 
auspicious figures in Chinese culture, meaning 
“double fortune”. 

As four is considered unlucky in Chinese and 
Cantonese culture (phonetically it sounds like 
the word “death” or “to die”), several inauspicious 
numbers were omitted in the floor numbering. 
They are 14, 24, 34, 64, and all floors between 
40 and 59. The penultimate floor number is 68, 
which is followed by 88, the top floor. 

4
Four is considered unlucky 
in Chinese and Cantonese 
culture as it sounds like  
the word “death” or “to die”

88
Eighty-eight is one of the 
most auspicious figures in 
Chinese culture, meaning 
“double fortune”

The business of cultural intelligence | Ravi Kumar
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In the past decade or so cultural intelligence 
has been widely accepted in business and 
leadership circles as having an impact on the 
effectiveness and success of the individual and/
or venture.

Cultural intelligence plays an important role  
in business because it can help identify and 
understand differences in culture across countries 
and societies and understand the impact of  
these differences on the management of business 
enterprises. Armed with this understanding,  
such knowledge can then be disseminated to 
academia, businesses and policymakers to help 
them make culture-specific decisions with more 
chance of leading to successful outcomes. 

This approach to business, management and 
leadership is not just about a “feel good” factor  
or about giving in to unscientific practices. An 
organisation with a high CQ will be one that can 
think out of the box when solutions are needed and 
its teams are likely to be more effective in problem 
solving and closing deals because of their ability 
to adapt to differing operating environments. 

Such organisations are also likely to outperform 
their counterparts through the building of 
sustainable relationships with local hosts and 
partners, who are seen as a source of knowledge 
rather than as adversaries. 

The case of a strike by workers at Standard 
Chartered Bank’s South Korean operation is an 
example of a conflict that arose from a lack of 
cultural understanding. 

In 2011, thousands of workers in the bank’s 
South Korean unit, SC First Bank, went on strike to 
protest at the parent bank’s attempt to implement 

10%
In 2011, thousands of  
workers at SC First Bank, 
struck to protest at the parent 
bank’s attempt to implement 
a performance-based pay 
system, a widely accepted 
system in the Western  
world. The strike caused  
a suspension of operations  
at 10% of the bank’s branches 
in South Korea

Cultural knowledge can be disseminated 
to academia, businesses and policymakers 
to help them make culture-specific 
decisions with more chance of leading 
to successful outcomes

a performance-based pay system, a widely 
accepted system in the Western world. But the idea 
went against the seniority-based compensation 
system that is common practice in South Korean 
companies. 

Although the bank and the workers’ unions 
eventually negotiated a settlement, the strike 
caused a suspension of operations at 10% of the 
bank’s branches in South Korea, no doubt eroding 
the bottom line. It also led to lower ratings by 
international agencies and closer scrutiny by 
regulators. 

How, then, does one cultivate good cultural 
intelligence?

The answer is to, first, start young.
To nurture culturally savvy students, Nanyang 

Business School (NBS) in Singapore, rolled  
out three undergraduate courses on cultural 
intelligence. These courses aim to increase 
students’ awareness of their personal cultural 
values and beliefs as well as their strengths  
and weaknesses in managing cross-cultural 
interactions. 

Students also learn about the challenges 
inherent in cross-cultural interactions through 
various cultural frameworks that explore how 
cultures differ fundamentally, their impacts on 
organisational behaviour, and the potential 
conflict among organisational members of 
diverse cultural backgrounds. 

Through theories and experiential exercises 
(including overseas exchange and internships) 
that are coached and mentored, they develop 
practical skills of cross-cultural communication 
and adaptation.
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One notable example is the Geneva-based 
International Air Transport Association (IATA), 
the international trade organisation that governs 
more than 90% of the word’s commercial airlines. 
IATA has now incorporated cultural intelligence 
into its core values and performance metrics.

There is no magic bullet when it comes to 
ensuring our students and leaders of tomorrow 
become a culturally intelligent workforce of  
the 21st century. But education, practical skills 
training, overseas exchanges and internships 
will go a long way towards nurturing them.

ABOUT THE AUTHOR
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90%
Geneva-based International 
Air Transport Association 
(IATA) – the international 
trade organisation that 
governs more than 90%  
of the word’s commercial 
airlines – has incorporated 
cultural intelligence  
into its core values and 
performance metrics

An organisation with a high CQ will be one that 
can think out of the box when solutions are needed 
and is likely to be more effective in problem solving 
and closing deals because of their ability to adapt 
to differing operating environments

At postgraduate level, NBS introduced a 
leadership course – Leading People Globally.  
It leverages NBS’s expertise in cultural intelligence 
and provides evidence-based principles and 
techniques drawn from Eastern and Western 
perspectives. Participants learn about establishing 
their leadership style, managing teams across 
diverse cultures and work functions, and 
influencing and negotiating with others. 

Participants from the course benefit from 
insights on leading co-workers in local and global 
contexts as well as on situations emerging during 
intercultural encounters, which are so important 
in today’s global economy.

The Center for Cultural Intelligence and 
Leadership at NBS, the world’s first cultural 
intelligence centre, has also impacted human 
capital strategies in global organisations. 

The business of cultural intelligence | Ravi Kumar
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Crossing the 
new frontiers
EFMD GN Deans Across Frontiers (EDAF) was launched in 2011 
to assist promising business schools in emerging economies 
to develop further through a mentoring programme. Jaona 
Ranaivoson (Director General – ISCAM (Institut Supérieur de la 
Communication, des Affaires et du Management) Madagascar) 
and Jean-François Fiorina (Deputy Director/ ESC Grenoble in 
Grenoble Ecole De Management describe the experience of one 
such school in Madagascar
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Madagascar is one of the poorest and most 
challenging countries in the world, with 

high population growth and low per capita 
income – more than 92% of the population  
live on under $2 a day according to the World 
Bank in 2013.

Not perhaps the most promising location  
for an international business school. Institut 
Supérieur de la Communication, des Affaires  
et du Management (ISCAM), the first school  
of management in Madagascar, is determined 
to succeed.

To achieve this, ISCAM, along with partner 
and mentor school Grenoble Ecole de 
Management (GEM) in France, has been taking 
part in the EFMD GN Deans Across Frontiers 
(EDAF) programme for four years.

ISCAM was founded in 1990 with a mission  
to train outstanding leaders with an emphasis  
on integrity and honesty and the ability to bring 
prosperity to Madagascar and Africa generally. Its 
core values are built around Excellence, Respect 
and Integrity.

The school has 1,000 students (made up  
of six different nationalities) studying bachelors 
and masters degrees and executive education 
programmes. The school has 150 teachers and 
an additional 60 staff members.

ISCAM chose to enter the EDAF process for 
two main reasons:

 • since 2008 ISCAM has been considered one 
of the best business schools in Madagascar 
and is ambitious to expand and enter the 
international stage 
 • it wanted to receive a very objective view of 
its system as there is currently no evaluation 
process for higher education in Madagascar
The Malagasy school joined EFMD in 2010 as 

an affiliated member and soon became aware of 
EDAF, which seemed an ideal way for ISCAM 
to gain better self-assessment and an outside/ 
international point of view.

EDAF is a long process with several steps: 
data sheet preparation, self-assessment report 
and peer advisory visit.

ISCAM received an EDAF peer advisory visit 
for four days in November 2013. The EDAF team 
of senior advisors was made up of two EFMD 

1k
The school has 1,000 
students  – made up of six 
different nationalities – and 
has 150 teachers and an 
additional 60 staff members

$2
According to the World 
Bank in 2013 – more than 
92% of the population in 
Madagascar live on under 
$2 a day

Crossing the new frontiers | Jaona Ranaivoson and Jean-François Fiorina 
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officials and two international faculty members. 
During the visit, meetings were organised with 
all stakeholders: students, companies, faculty, 
administrative staff and alumni.

The recommendations of the peer advisory 
team were contained in a number of documents: 
an EDAF report, an EDAF Institutional Development 
Profile (IDP), Criteria Evaluation Form (CEF), and 
personal feedback. 

In all there were more than 50 
recommendations. For example, ISCAM’s  
vision was criticised for lacking clarity. 

Following the Peer Advisory Visit, the 
Deputy Director of GEM was designated as 
ISCAM’s mentor. There were a number of 
reasons GEM, which was founded in 1984 and 
has 6,800 students, agreed to be involved. 

A desire to help the development of business 
schools in developing and emerging 
countries

GEM believes that the economic development 
of these countries can only take place if there are 
“strong” and “competent” higher-education 
institutions. They have a real social role. Helping 
them to ask the right questions, define their 
strategy, mission and organisation will allow 
them to offer quality training to accompany the 

50
The recommendations  
of the peer advisory  
team were contained in  
a number of documents 
and in all there were more 
than 50 recommendations

6.8k
GEM was designated as 
ISCAM’s mentor. Gem, 
which was founded in 1984 
and has 6,800 students, 
agreed to be involved 
for number of reasons

development of local companies. The Grenoble 
school has created a specific programme of aid 
and assistance for these countries. Mentoring of 
ISCAM falls within this framework. 

Provide skills to French companies 
located in Madagascar and the Indian 
Ocean region 

Fewer and fewer French companies set up 
businesses abroad. But this does not mean that 
they reduce their activity. On the contrary,  
they still need local expertise to manage their 
structures. Allowing ISCAM to develop and reach  
a high level of quality will allow French companies 
access to highly qualified local talent that can be 
immediately operational.

The motivation of the ISCAM  
management team

GEM has collaborated with the ISCAM team 
for several years and, given their motivation 
and willingness to develop ISCAM, it would  
be reluctant to refuse to assist them further. 

Geopolitical aspects 
GEM has made geopolitics one of its major 

focuses and Madagascar is a very interesting 
case study of a country in a complex situation.
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Entrepreneurship
Because everything is new and must be built, 

it is a significant entrepreneurial project. 
However, while there are many advantages 

to this mentoring there are also some obstacles 
to overcome:

 • It all takes time, a lot of time. Many new 
concepts must be clearly explained to the 
ISCAM teams. Moreover, the actions to be 
put in place are quite medium-term and do 
not offer immediate results. It is necessary 
to manage and explain this.
 • The particular political and economic situation 
of Madagascar complicates management of 
the school. Two examples: constant changes in 
fiscal laws. While it is relatively easy for Western 
institutions to talk about “corruption” and 
business ethics, it is a little less so in Madagascar, 
where corruption is omnipresent. It is also not 
easy to talk about economic development in  
a country where 90% of the population lives in 
poverty. It is therefore necessary to constantly 
adapt to this reality.
 • Even if Information Technology (Skype) 
enables better and easier communication, 
nothing can replace “face-to-face” meetings 
and this is even more the case in view of the 
points cited above.
The EDAF process has produced a number of 

positive results at ISCAM such as the establishment 
of an International Advisory Board of 12 members 
in March 2014 (chaired by the GEM mentor);  
a new board of the alumni association; and 
market positioning of ISCAM conducted by  
a consulting firm.
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The EDAF process has 
produced a number of 
positive results at ISCAM 
such as the establishment 
of an International Advisory 
Board of 12 members in 
March 2014 

EDAF is a useful and powerful tool to 
progress as a business school in an 
international environment. It gives the 
keys to understanding how to become 
a world-class business school

But challenges still remain:

Development Strategy
In this perspective, the main challenges are 

to clarify the vision, the mission of ISCAM, and 
align strategies and organisation accordingly.

Change Management 
It is not simply the question of how to adjust 

the mindset; it is also a problem of environment.

Faculty and Programmes 
One recommendation is to appoint some well- 

qualified core full-time faculty to act as subject 
leaders and to be responsible for programme 
design and delivery, the management of adjuncts 
and for developing a reputation for subject 
expertise for ISCAM.

EDAF is to be recommended to any entity that 
wants to move forward. It is not an accreditation 
process such as EQUIS or AACSB. It is a 
transformational experience. The mentoring has 
had a significant impact on ISCAM’s organisation. 

As a road map, it makes ISCAM’s Senior 
Management Team take strategic decisions.  
The mentoring helps them meet the needs of 
Malagasy companies and to understand how the 
latter can grow efficiently at the international level.  

It is more beneficial than resorting to an 
international consultant. It is a fruitful investment 
that gives a great and quick feedback. It also 
helps to understand how business schools are 
moving forward worldwide.

EDAF is a useful and powerful tool to 
progress as a business school in an international 
environment. It gives the keys to understanding 
how to become a world-class business school.

Crossing the new frontiers | Jaona Ranaivoson and Jean-François Fiorina 
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Growing the 
impact of 
management 
education and 
scholarship
Management is not only taught in business schools. For more 
than 100 years it has also been taught by a special type of 
university that is ‘more than a business school’. An international 
group of university leaders trace the emergence, role and future 
contributions of ‘universities for business and management’
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S ome traditions remain vital while others are 
fading. The various traditions of opera, for 

example, maintain their rich heritage, yet have 
evolved and synthesised with new developments 
to extend and broaden their appeal. International 
ensemble casts perform across the globe. Sets and 
costumes incorporate designs inspired by different 
cultures and new technologies. Some observers 
attribute opera’s revitalisation partly to Luciano 
Pavarotti, Jose Carerras and Placido Domingo, 
who banded together to form the “Three Tenors” 
back in the 1990s. 

Performing traditional and modern opera 
pieces at large concert venues, this pluralistic 
approach expanded popular appreciation of 
great composers, such as Wagner and Bizet. The 
Three Tenors operatic renditions reached out to 
and resonated with new and existing audiences 
in cities around the world: Tokyo, Sao Paolo, 
Seoul, Pretoria and Beijing – the list goes on. 

The future of management education  
and scholarship

Just like opera, management education needs 
to balance tradition and innovation. Clearly, it is 
transforming its delivery and learning techniques  
to embrace new possibilities offered by technology 
and digitalisation. But is it being enriched by  
a renaissance of its own? 

Many undergraduate business programmes 
remain too narrow and focused on management 
techniques and theories. But corporate leaders 
want management graduates with the ability to 
look beyond the obvious, to question assumptions, 
to be more creative – to understand how business 
is a part of society and not apart from society. 

Few institutions continually experiment with 
preparing students for innovation, entrepreneurial 
thinking or navigating a business environment set 
in a global world that is culturally diverse, yet highly 
connected. Fewer institutions are committed to 
preparing graduate and undergraduate students 
to discharge their duties to society responsibly. 
There are serious implications to how the next 
generation of business leaders are cultivated.

The 2007-08 Financial Crisis, precipitated  
by gross corporate mismanagement and greed, 
eroded society’s confidence in business school 
graduates to dangerous lows. Indeed, the 2011 
Rethinking undergraduate business education 
report by the Carnegie Foundation for the 

Advancement of Teaching highlighted this 
worrying perception held by the public. 

Sophisticated students around the world, 
organised through social media networks such as 
the Post-Crash Economics Society, are demanding 
that management syllabi be rethought to equip 
them to make a better world - and not just deliver 
better short-term returns to shareholders at the 
expense of other legitimate stakeholders. 

Industry and research funders should heed  
the type of “socially responsible scholarship” that 
bridges the science-practice gap described by Ann 
S Tsui in “Reconnecting with the business world” 
(Global Focus, 2015). We must raise the profile  
and positive impact of management education, 
scholarship and the institutions that provide  
hem if we are to avoid future economic calamity, 
restore confidence and strengthen public trust. 

Before embarking on this journey, it may be 
useful to first survey some history of management 
education.

A diverse ecosystem for growth  
and sustainability

Comprehensive universities, dating back as 
early as 11th century Bologna, and technological 
universities, which developed in response to 
engineering and scientific needs in the 19th 
century, are among the earliest examples of 
educational institutions that have adapted to 
meet the changing needs of their times. Over 
time, such progressive universities expanded 
into the nascent social sciences, later on into 
economics and finally into management. As 
management education grew in significance,  
a spectrum of new institutions emerged. 

Existing comprehensive and technological 
universities evolved to include management 
faculties and business schools. On the furthest 
end of this part of the spectrum are the 
independent business schools focusing almost 
entirely on graduate and executive education. 
What then lies at the other end of this spectrum?

Since the end of the 19th century, a third type 
of University emerged to meet globalisation’s 
imperative for Universities to provide an integrated 
understanding of different cultures, law, and 
various management techniques such as 
accounting, marketing, communications and so 
on. Some of these began as schools of commerce, 
and developed into what could be termed 

Growing the impact of management education and scholarship | Laurent Batsch et al
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“Universities for Business and Management”. 
Later institutions were conceived as specialised 
universities from the outset. Examples are the 
University of St. Gallen or Wirtschaftsuniversität 
Vienna (both founded in 1898), the Copenhagen 
Business School (1917), Renmin University of 
China (1937) and later on Université Paris 
Dauphine (1969) and Singapore Management 
University (2000). These institutions were often 
initiated in collaboration with trade associations. 
Others, like Hitotsubashi University (1875) were 
founded by patriotic statesmen.

Although these universities differ in terms of 
the learning experience they provide students, 
they all – without exception – embrace inter-, 
multi- and trans-disciplinary curricula. They share 
the understanding that the classical business 
school disciplines should be enriched and 
cross-reinforced by the broader social sciences 
and humanities, e.g. law, political science, 
socio-economics, geography, communication, 
anthropology, psychology, foreign languages; as 
well as by science, technology and mathematics. 

These universities tend to have strong 
engagement with practitioners, public agencies 
and civil society; and inform professionals, 
practitioners and policy-makers of the latest 
research findings. Compared to technological 
universities and engineering schools, these 
Management Universities integrate quantitative 
skills with a social science perspective. And unlike 
comprehensive universities, they do not “silo” their 
management schools into largely autonomous 
faculties - and thus avoid treating these as isolated 
and rather technical disciplines. A systematic 
integration of related sciences in the form of 
strong departments or highly interconnected 
schools in these Management Universities is what 
distinguishes them from pure Business Schools.

Stronger institutions to grow society’s trust 
Managers cannot ignore the deep philosophical 

undercurrents running through the history of 
mankind and across cultures. If business is to truly 

Managers cannot ignore the deep 
philosophical undercurrents running 
through the history of mankind and 
across cultures – they must understand 
and take into consideration how their 
decisions affect and are affected by  
our interconnected social fabrics

be a part of society, then managers must 
understand and take into consideration how 
their decisions affect and are affected by  
our interconnected social fabrics. These are 
ancient ideas.

Aristotle’s prescience in matters of political 
economy was noted by Malcolm Macintosh in 
“Re-organising the Political Economy” (Global 
Focus, 2015). Aristotle also advocated phronesis 
as an intellectual virtue that is "reasoned and 
capable of action with regard to things that are 
good or bad for man”. 

In early Western civilization, phronesis was 
recognised as that activity by which the analytical 
and instrumental rationality of episteme and 
techne is balanced by value-rationality. Phronesis 
would require business leaders to look beyond 
profits and growth as ends in themselves and 
better honour the trust bestowed by society.

Ancient eastern philosophy deeply influenced 
E F Schumacher, a protégé of John Maynard 
Keynes, who had advised the government of 
Myanmar (formerly Burma). In a collection of 
essays, Small is beautiful: a study of economics 

as if people mattered, Schumacher expressed the 
function of work as giving people opportunities 
to utilise and develop their faculties; to overcome 
their ego-centeredness by joining in common 
tasks; and to bring forth the goods and services 
needed for a meaningful human existence. 

More recently, in Securing the future of 

management education (2014), Howard  
Thomas and Michelle Lee from the Singapore 
Management University and their co-authors 
have advocated nurturing “a holistic student 
perspective on management (not a silo-oriented 
one) that will encourage the development  
of integrative thinkers who, in management 
careers, will be more likely to make decisions 
with integrity, reflection, and an ethical and 
moral compass”. 

Ulrike Landfester, from the University of St 
Gallen, had noted in 2013 (during a workshop on 
“Humanities and Social Sciences in Management 
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Education – Writing, Researching, Teaching” 
hosted by Copenhagen Business School)  
that “…there are more and more universities 
who realise that there is something missing  
in business education. As the blame for the 
recent crisis continued to be laid at the door  
of business schools and business universities, 
these institutions try to find out whether they 
did wrong or not – and if they did wrong,  
why, and how can they remediate it. In this 
development, I think there are huge dynamics 
into the direction of integrating the humanities 
and social sciences into business education”.

Thoughts like these prove that a broader 
view on common issues at hand can generate 
inspiring new ideas. At the specialised 
universities, scholars from the social sciences, 
humanities and adjacent disciplines collaborate 
with, challenge and inspire their colleagues in 
the traditional business disciplines.

Traditional business disciplines provide 
 a challenging context for social science  
and humanities scholars to engage the key 
economic, political and managerial questions 
of our time; and influence the education  
of future leaders in our economy. 

This integration simultaneously gives these 
institutions some of the vitality of liberal arts 
colleges and the robustness of esteemed 
centuries-old comprehensive universities. Such 
integration revitalises fundamental and highly 
pertinent questions about the interdependence 
of business, markets, technology, culture and 
politics. It also ensures a broad set of intellectual 
explorations and educational capacities. For 
example, a good strategy consultant has to 
understand how technological and cultural 
shifts impact the regulatory landscape; a 
financial adviser has to understand markets  
and therefore the psychology of market actors.

This integration of adjacent disciplines helps 
ensure the continued societal relevance and 
responsibility of management scholarship as 
the world transforms.

Traditional business disciplines 
provide a challenging context 
for social science and 
humanities scholars to engage 
the key economic, political  
and managerial questions  
of our time; and influence  
the education of future  
leaders in our economy
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Certain universities go beyond 
preparing young adults for professional 
or entry-level roles in today’s 
workforce. Such universities aspire  
to nurture active change makers  
who can help transform society,  
not just observe or analyse passively

Contributing to the development  
of management education

Beyond honouring society’s trust and 
strengthening themselves as meaningful individual 
institutions, the aggregation and collaboration of 
Management Universities present tremendous 
possibilities. They have the collective potential  
to innovate and tangibly amplify the profile and 
impact of management education and scholarship 
for society by:

1. Pursuing synergies across interdisciplinary 
education, research and practice-relevant 
scholarship by artfully enlisting technology

These universities enlist the social sciences to 
help re-contextualise management scholarship 
and enhance local and practical relevance. Each 
university makes a unique contribution through 
deep integration of its own adjacent disciplinary 
strengths such as the humanities, public policy 
and information science. 

Complementary research disciplines also bridge 
quantitative and qualitative methodology, and their 
close relationships with practitioners enable 
researchers to collaborate and pursue high-impact 
interdisciplinary research projects. The possibilities 
promise to be distinct from, yet complementary 
to, the types of projects pursued by larger 
comprehensive universities. For example, 
researchers at Université Paris Dauphine’s 
LAMSADE, a CNRS-funded computer science and 
decision analytics research institute; and Singapore 
Management University’s School of Information 
Systems have begun an ambitious exploration  
of how analytics can inform appropriate 
organisational policies that support positive 
business changes, more effective consumer 
marketing and better urban living.

Innovations in learning form a major focus  
of their pedagogy. These universities display a 
deep commitment to innovative management 
education and experiment with next-practices 
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of each university’s region, network of industry 
practitioners, government agencies and 
organisations; while paving the way for joint 
research and a host of other partnerships.

Uncovering new value and sustainability 
for all

Mirroring the Three Tenors, emergent 
Management Universities, working together 
with business schools, could achieve 
“innovation within tradition”. They will help 
develop broader conceptions of effective and 
socially responsible education, and high-
impact management research and scholarship. 
They will also further our understanding of 
how individual and organisational actors are 
embedded in their social environments, and 
how this shapes their repertoire of actions. 

Management education is denied its due 
merit when narrowly perceived as mostly a 
private good. Management Universities around 
the world are poised to amplify the recognition 
and appreciation of all our institutions as 
trusted creators, protectors and purveyors of 
both public value and private goods for society. 
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related to technology-enabled learning  
or nurturing, future-ready mindsets and 
competencies. They go beyond preparing young 
adults for professional or entry-level roles in today’s 
workforce. Such universities aspire to nurture 
active change makers who can help transform 
society, not just observe or analyse passively.

2. Enhancing engagement with stakeholders 
and contribute to local and regional social 
and economic life 

Through the design of their campuses, 
programmes and partnerships, these universities 
embrace their inherent “embeddedness” within 
the community and region, and pursue long- 
term trust-filled relationships with stakeholders. 

The hard-to-quantify social and economic 
externalities they provide are felt and 
communicated by word-of-mouth testimonials. 
Each of these universities appreciates the 
importance of supporting local and regional 
companies with talent, and encourages students 
to serve and be part of the community through 
project-based work, volunteering and other 
initiatives. The University of St Gallen in 
Switzerland, which underwent the Business 
School Impact Survey offered by the EFMD Global 
Network and the French National Foundation for 
Management Education (Global Focus, 2014), 
seeks to embody this ethos.

3. Enhancing the global mind-set and profile 
for students, faculty and the institution 

Management Universities generate possibilities 
for international collaboration and synergy 
distinct from the environment within any large 
comprehensive university given their common 
ethos and commitment to innovation, relevance 
and social responsibility. One example is the 
Singapore Management University-Copenhagen 
Business School structured bachelor exchange 
around Maritime Economics and International 
Shipping, which seeks to leverage and nurture 
special expertise within the context and practice 
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Understanding 
business school 
context is key  
to excellence

Zeger Degraeve (Dean, Melbourne Business School, Melbourne, Australia) 
outlines the not-so-secret recipe for creating excellent business education 



31

Understanding business school context is key to excellence | Zeger Degraeve

Business schools that are committed  
to achieving excellence combine the 
best and brightest students, faculty and 
professional staff with robust systems 
and processes, world-class facilities,  
and engaged alumni, donors and wider 
business communities

employment outlook, while strengthening our 
ability to facilitate access to desired employers.

MBS pioneered the development of business 
education in Australia. Our forebear institutions 
were the first to deliver residential executive 
education programmes (1955) and the school is 
home to Australia’s first MBA (1963). The school 
is also unique in Australia in being, from the 
outset, a “town and gown” partnership between 
business and academia. This link is reflected in 
the school’s structure – 55% owned by business 
and 45% owned by Australia’s highest-ranked 
university, the University of Melbourne.

The model that MBS was pursuing when I 
arrived in 2011 from London Business School, 
where I had been Deputy Dean Degree Programs, 
was largely similar to what had worked for almost 
20 years. While the school had a strong faculty – 
both in research and teaching, albeit much below 
an efficient scale – and was known internationally, 
in other areas it was slipping.

Also, our syndicate-learning approach means 
the calibre of who is in the room impacts 
significantly on the quality of the students’ learning 
experience so we made a conscious decision to 
be highly selective with our students. This decision 
meant sacrificing scale for quality and broadening 
our admissions focus to not simply accept the 
smartest people but only those who also have 
emotional intelligence and the right “soft” skills, 
backed by evidence of impact in their careers and 
career progress. 

U nlike Coca-Cola or KFC, the recipe for 
excellence in business education is no 

mythical secret. The key to excellence is being 
world class in everything you do. Business schools 
that are committed to achieving excellence 
combine the best and brightest students, faculty 
and professional staff with robust systems and 
processes, world-class facilities, and engaged 
alumni, donors and wider business communities 
to develop a curriculum and experience that 
delivers meaningful impact for individuals and  
the organisations that eventually employ them.

The challenge for all deans – and their 
leadership team – is finding the right balance  
of these ingredients that work in your school’s 
individual context. It is essential that, whatever you 
do, you know your market, what students and 
businesses in your region are seeking, and what 
your institution’s strengths and weaknesses are.  
A business school needs to be strong in its home 
market before it can have any global relevance. 
Schools that think they can mimic the approach 
and content of a more successful competitor  
will often find themselves going backwards, with 
disastrous results for their students, alumni, faculty 
and staff – this is something we have all seen too 
often in this sector.

For me, in my five years as Dean of Melbourne 
Business School (MBS) in Australia, much of 
my focus has been on ensuring the school’s 
high-quality model of business education, which  
has been successful in meeting the needs of 
Australian and international business from the 
1950s onwards, remains relevant in the highly 
competitive and fast-changing global market for 
business education. At the heart of my approach 
has been rebalancing the quality mix to ensure 
that we remain competitive in a world where 
students are truly global in their study and 
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40
Our future and current 
students, and their 
prospective employers, 
therefore, strongly value the 
foreign exchanges we offer 
to study at 40 other leading 
business schools in Asia, 
Europe and North America

As part of this process, we have set ourselves 
our own exceptional diversity aspirations, ensuring 
that our student cohort is global in make-up, 
diverse in industry experience and academic 
background and more gender balanced. This 
approach was something MBS – due to our 
history, position in the market and financial 
situation – could sustain.  However, I am aware 
that not all schools in Asia and the Pacific region 
could successfully adopt it.

Supported by our emphasis on soft skills in the 
admissions process, we made the development  
of personal-effectiveness skills a focus of our 
curriculum. The Personal Effectiveness Program 
(PEP) is unique to MBS and supports our graduates 
to become truly market ready, empowering them 
to manage an exceptional career as they pursue 
longer-term leadership goals. Students work  
with experienced career consultants, faculty  
and external coaches throughout their highly 
personalised career development programme, 
which is an integral part of their MBA. Through the 
PEP, students master techniques across the core 
components of structured thinking, presentation, 
influencing, writing and communication, 
leadership and collaboration. 

Another area of learning that provides valuable 
real-world opportunities and learning for students 
are internships, which sometimes involve  
working together in teams. MBS has focused  
on strengthening our relationships with global 
businesses, such as Citibank, Jetstar, LinkedIn, 
Qantas and Sodexo to allow students to work 
on projects within an organisation through 
an immersive experience where they identify 
solutions to issues and challenges facing the 
company. 

Being in Australia, geography has been a 
traditional barrier to development and learning for 
many of our students. Unlike Europe, Asia, the US 
and Canada, you cannot simply cross the border 
to another country and be back in time for dinner. 
Our future and current students, and their 
prospective employers, therefore, strongly value 
the foreign exchanges we offer to study at 40 
other leading business schools in Asia, Europe and 
North America, such as London Business School, 
Kellogg School of Management at Northwestern 
University, HKUST and the Fuqua School of 
Business at Duke University. These learning 
opportunities demystify the socio-cultural 

challenges our students will experience during 
their careers, and help us create a highly diverse 
student community.

Like our students, our faculty come from all 
over the world and have PhDs from the foremost 
research institutions. They benefit greatly from 
international exchanges and invitations for 
sabbaticals from top schools, which helps to 
influence culture and bolster knowledge. Again, 
given our geography, it is essential that we 
encourage this activity. 

This international connectedness is also 
important to our growth, including in the area  
of executive education. We are Australia’s first 
provider of executive education. In recent years, 
helped by our new office in Kuala Lumpur, we 
have delivered many executive development 
programmes to clients in Asia, including Nestle, 
Tenaga Nasional Berhad, Malaysia’s largest power 
company, and Manulife. Our success in partnering 
with these organisations has also provided us with 
insights and knowledge to drive deeper, more 
meaningful partnerships with our Australia-based 
clients, including Orica, the Australian Institute of 
Sport and NAB. 
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We have set ourselves our own exceptional 
diversity aspirations, ensuring that our student 
cohort is global in make-up, diverse in industry 
experience and academic background and more 
gender balanced.

Quality professional staff are also critical to the 
success of a business school. Like any business, 
retaining talent in a highly competitive job market 
can be difficult so I ensure that our staff remain 
challenged and have opportunities to develop 
through delegated authority, exchanges, 
secondments or learning opportunities on  
our MBA programmes or executive education 
offerings. 

It is essential for schools to impose rigorous 
annual reviews and set high tenure and promotion 
standards for faculty and all professional staff – after 
all, these are the people your students, alumni, 
business leaders and donors will be interacting 
with and learning from. 

Attracting, keeping and developing high-
quality faculty and professional staff also requires 
compensating them at market rates, scheduling 
teaching time efficiently and investing in good 
facilities and resources. 

These efforts have many pay-offs, including 
building a pool of excellent colleagues who help 
enhance a school’s ability to attract and retain 
cohorts of students. For example, building a strong, 
highly professional marketing team is essential to 
being able to attract the quality students you want. 
Having a high-quality admissions staff is essential 
to vetting your applicants and ensuring the cohort 
has the right mix of backgrounds, skills and attitude 
to learning. It also makes our Program Services 
staff essential to ensuring our students are 
supported during their studies and stay engaged. 
At the other end of the student experience, the 
Career Management Centre plays a vital role in 
developing our graduates and seeing they go on 
to careers where they can apply the knowledge 
they have learned and have impact.

Crucial to helping faculty and staff perform  
at their best is ensuring your school has robust 
systems and processes in place. Strong systems 
and processes that drive efficiency also help  
keep costs under control. Obviously, delivering  
a high-quality business education is expensive, 
and presents some challenges. I therefore strongly 
believe that ensuring the strategy you adopt  
to embed quality can be supported within your 
existing financial resources. In some markets,  
such as the US, the strong culture of giving to 
universities can provide a useful revenue stream  
to support investment in research, scholarships 
and capital projects. 

Understanding business school context is key to excellence | Zeger Degraeve
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In Australia, however, the culture of giving to 
universities is less advanced – I am in no way 
suggesting our alumni and supporters are not 
generous but merely reflecting on the context  
in which we operate. For this reason, at MBS we 
have adopted a financial model and approach that 
is diversified across degree programmes, executive 
education and endowment income, ensuring we 
continue to deliver the highest-quality education 
experience across all programmes. We have also 
put in place strong governance, drawing on the 
talents of our board members and alumni to 
support us in managing our investments and 
financial risk. 

A business school must also serve as a nexus 
between academia and good business practice. 
That is why I have supported the strengthening  
of our connections with industry through such 
initiatives as the Dean’s Leaders Forum, which has 
featured a talk from former Rio Tinto chief and 
MBS alumnus Sam Walsh, guest speakers in class, 
including Heinz Australia CEO Rafael Oliveira, and 
co-teaching engagements with professionals who 
are leaders in their field. 

Another key quality characteristic that cannot 
be overlooked is the standard of the physical 
facilities and infrastructure. You will struggle to 
attract high-quality students, faculty and staff, 
deliver high-quality degree and executive 
education learning experiences or sustain the 
administrative systems your school needs to 
grow without investing in the physical facilities 
and infrastructure. 

The facilities I found when I arrived in 
Melbourne were not always up to the standard 
expected of a world-class school – several of the 
teaching spaces had not been upgraded for many 
years and the technology needed to support 
modern business education had not been installed. 

Perhaps the most useful measure that supports 
the development of sound systems and processes 
across the board is accreditation. I believe that 
accreditation provides schools with valuable 
insights into internal processes, standards and 
behaviours that have a major impact on the 
quality of education, and aids in formalising  
them. I’m proud, therefore, that we were recently 
re-accredited by EQUIS, as well as by AACSB. 

The other valuable aspect of accreditation, 
particularly in Asia and the Pacific, is that it helps 
international companies and prospective students 
determine the quality and value of our education. 
It is an important external measure of the quality 
of the programs we deliver. 

As I have outlined above, I have pursued  
a strategy of improving excellence at MBS by 
developing a curriculum and experience that 
delivers meaningful impact for individuals and  
the organisations they go on to work for. The 
ingredients required for this recipe for success  
are no secret. They include attracting the best  
and brightest students, faculty and professional  
staff, developing robust systems and processes 
and world-class facilities and engaging fully with 
alumni, donors and business communities. 

My strategy development and execution of this 
recipe has been informed by the context in which 
our school operates, both within the Australian 
market and the wider Asia–Pacific and global 
education markets. Key to this approach has been 
patience – it takes time for the work to improve 
quality in a business school to become apparent 
internally and in the wider external market. As  
is so often the case in academia, it’s a marathon 
not a sprint.

However, I’m pleased to say that, five years  
on, MBS’ students and executive education  
clients are beginning to reap the benefits. I strongly 
encourage any new or existing dean in Asia or 
beyond to consider their local context most of  
all when working to improve quality, as this will 
greatly influence your chances of success or failure.



35

Be part of a pioneering movement of learning institutions, NGOs 
and companies committed to catalysing global responsibility in 
leadership and practice.

Apply online at www.grli.org or contact info@grli.org

Dr Anne Keränen (Martti Ahtisaari Institute, 

Oulu Business School, Finland) is a postdoctoral 

researcher and lecturer in responsible leadership, 

a mother of three boys and in her spare time, 

a keen cyclist. Anne is seen here during her recent 

visit to the University of Stellenbosch, a South 

African Partner of the GRLI, where she worked 

on a programme for women entrepreneurs and 

leadership professionals. 

IMPACT INITIATIVES IN STRATEGIC PARTNERSHIP WITH 



36

EFMD Global Focus_FICCI 2016_ Mastering the art of quality
www.globalfocusmagazine.com

The pivotal factor, as most educationists  
would agree, is the focus on critical thinking, 
which involves a deeper understanding  
of concepts and functioning. Gone are  
the days when learning happened by rote,  
when the ability to memorise answers and 
regurgitate was prized over actual learning

Mastering the 
art of quality

Akshay Munjal (President BML Munjal University) argues that  
a shift in approach to a more industry-centred and practical style 
of management education is essential in India and Asia generally
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Mastering the art of quality – indispensable for an emergent India | Akshay Munjal

As India continues to accelerate along the  
path of economic and social transformation, 

the challenges that it will face as an emergent 
country are deeply entrenched in the cultural and 
social diversities spread across the sub-continent. 

As one of the oldest civilizations in the world 
India has been a pioneer in the field of education. 
Home to internationally renowned universities 
such as Taxilla and Nalanda, the country was 
considered a fountainhead of knowledge. Learned 
educators, or gurus, taught subjects such as 
economics, politics, bureaucracy, arts, religion, 
science, medicine and diplomacy. Scholars who 
managed to complete their studies from these 
prestigious universities were in great demand. 
Powerful nations such as Greece, Persia and 
Macedonia sent diplomatic missions to nurture 
strategic alliances and strengthen ties. The fact that 
this period of prosperity and affluence coexisted 
in a time in which the Indian education system 
was at the peak of its glory is no coincidence.

This underlines the difference quality education 
can make not only to the students who receive  
it but also to a country and its economy. Quality 
education has a ripple effect – better employment 
opportunities are unlocked as a result of learning, 
giving the economy a tangible boost and bringing 
about greater growth and innovation with the 
addition of skilled professionals to the existing 
talent pool. 

The benefits that come with high-quality 
pedagogy are not restricted to a particular 
geography or country but rather have a far- 
reaching effect across the globe. There is a 
need to look at a shift from the existing approach 
to education and look at radically transforming  
the higher education system by promoting 
experiential learning, critical reasoning, 
entrepreneurship and innovation; and making 
learning an engaging and enjoyable experience. 

The pivotal factor, as most educationists 
would agree, is the focus on critical thinking. 
Gone are the days when learning happened  
by rote, when the ability to memorise answers 
and regurgitate them line by line were prized 
over actual learning, which involved a deeper 
understanding of concepts and functioning. 

The focus, instead, has shifted to 
methodologies that require students to be active 
participants in the learning process. Aspects such 
as practical learning play an important role in 
determining the quality of an education system. 

Practical learning is all about applying theoretical 
knowledge in real-world settings. This adds greater 
value to the education because it imparts skills and 
competencies that make students industry-ready. 
Developing and improving communication skills 
– comprising written and verbal communication, 
computer proficiency and data analysis – as well as 
professional skills such as creativity, problem solving 
and an understanding of contemporary issues play 
a vital role.

The need to develop a quality educational 
infrastructure is particularly urgent in Asia due to 
rapidly growing countries that are fast emerging 
as economic and political powerhouses on  
a global scale. 

Despite several industry reports – the most 
prominent being the FICCI Higher Education  

in India: 2015 – estimating that by 2030 one  
in every four graduates in the world will be a 
product of the Indian higher education system, 
the country is nowhere close to the number of 
skilled professionals it actually needs to support 
its burgeoning growth. 

But why is there such conflicting information 
about the Indian higher education landscape?  
The reason lies in the employability of the Indian 
graduates. A joint FICCI-World Bank study stated 
that only 25% – 30% of graduates in India are 
employable. This means that almost three-fourths 
of the country’s graduates, despite being educated, 
lack the proficiency, skills and aptitude required to 
actually be employed.

Why is this important? We are a country  
of the “young” where it is estimated that over 
65% of our population is below the age of 25. 
The key to channelling this young workforce is 
to arm them with the requisite skills to enable 
them to be gainfully employed.

The approach to higher studies in India is 
one of the prime factors responsible for this 
apparent failure to provide students with an 
education that is relevant and which equips 
them with the practical skills required to forge 
successful careers. One of the biggest reasons 
is a distinct dearth of industry-centrism in the 
current higher education curriculum. Due to  
the lack of appropriate collaborations between 
academia and industry there is often little 
interaction between these two stakeholders apart 
from summer internships and placements, leaving 
little scope for students to develop hands-on skills 
or practical know-how. 
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As a result, first jobs end up being little more 
than training camps for fresh graduates, where 
companies spend valuable time and resources 
re-skilling new recruits, who, too often, having 
acquired knowledge relevant to the industry, 
leave for new pastures. A Forbes report shows 
that nearly 70% of Gen-Y employees leave their 
first jobs in less than two years. This underlines 
the wastage in the economy, where substantial 
time is spent in the basic training of a potentially 
productive workforce.

India is a fitting example of why there is a 
need for developing high-quality educational 
infrastructure to drive the continued growth  
of the Asian economy. China is expected to 
account for almost one-third of the world’s 
university graduates by the end of this decade, 
while India is expected to see an infusion  
of nearly 300 million new graduates into its 
workforce. There is, therefore, an urgent need  
for a paradigm shift in the way higher education 
is approached within the region in order to 
facilitate adequate skilling of the next generation 
of future leaders and the creation of a talented 
workforce that can shoulder the burden of 
spearheading continued economic growth. 

It is this change from idealism to realism  
that marks the emergence of a new breed of 
education institutions. BML Munjal University 
(BMU) was founded in 2014 with a vision to create 
a world-class university based on innovative 
pedagogy to help in nurturing future leaders and 
entrepreneurs. BMU is a not-for-profit initiative by 
the promoters of The Hero Group. The new-age 
teaching-learning environment at BMU aims  
to transform the higher education landscape.

BMU follows a “5I” system, comprising of a 
journey from Information, Inquiry, Inspiration, 
Implementation to Impact. With up to 45% of the 
contact hours devoted to experiential learning, it 
provides interdisciplinary and immersive learning 
that shapes the entrepreneurs and critical thinkers 
of tomorrow.

Methodologies such as hands-on learning, 
blended learning, flipped classrooms and active 
learning are all extremely integral components 
of BMU’s education model, which is developed 
in conjecture with its academic mentor – the 
illustrious Imperial College in London. With an 
international perspective, this mentorship allows 
for the implementation of pedagogical practices 
that have been proven and are highly successful 
around the world. Student exchange programmes 
are also facilitated as a result of such an association, 
while faculty training as well as the establishment 
of research centres and knowledge sharing are 
some of the aspects that both the educationists 
and the learners benefit from.

What acts as the major differentiator 
distinguishing BMU from other higher education 
institutions within India is the added emphasis  
it puts on interdisciplinary, experiential and 
immersive learning. With its Governing Board 
comprising CEOs of global and Indian corporate 
businesses as well as the country’s thought leaders, 
BMU integrates teaching, learning and research 
into the curriculum from the very first year. 

The curriculum itself is designed in a way to 
supplement theoretical learning with experiential 
learning. This not only helps in the dissemination 
of practical, industry-oriented skills, but also leads 
to knowledge creation and comprehension, 
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India is expected to see an infusion of nearly  
300 million new graduates into its workforce. 
There is, therefore, an urgent need for a paradigm  
shift in the way higher education is approached  
in order to facilitate adequate skilling of the next 
generation of future leaders and the creation  
of a talented workforce

70%
A Forbes report shows  
that nearly 70% of Gen-Y 
employees leave their first 
jobs in less than two years

thereby allowing students to become ethical 
leaders equipped with entrepreneurial skills  
and mind-sets.

Research, another aspect that is of prime 
importance at BMU, is focused on developing  
a research framework of global standards of 
excellence and the university has linked up  
with several leading research and development 
institutes to facilitate advanced R&D through 
on-campus research centres and labs. Research, 
instead of being of a purely academic merit, is also 
aimed towards developing and refining practical 
industry applications and creating tangible value for 
not only the students but also industries at large. 

But this push for industry-centric pedagogy 
from BMU is not a one-way street. The university 
has entered into association with several industry 
partners such as IBM, KPMG, Axis Bank, Hero 
MotoCorp and Siemens to set up learning 
modules and establish on-campus labs and 
centres of excellence. 

Perhaps the most ground-breaking 
development at BMU is the concept of “Practice 
School”. Most internships in India at present suffer 
from a major disconnect between industry and 
academia. 

Organisations often struggle to provide tangible 
work for an intern while universities are unable to 
dedicate manpower and time for the supervision 
of student internships. As a result, internships end 
up being little more than channels to secure  
a certificate for the participating student. 

BMU’s Practice School introduces a unique 
internship concept where a university faculty 
and a Practice School Manager, usually an 
experienced industry expert, collaborate to 

identify projects and problems for students to 
work on, and continuously monitor and grade 
students throughout the length of the internship 
with the final grade contributing towards the 
CGPA of the students. 

On one hand, the company gets a direct 
opportunity to evaluate a prospective employee’s 
candidature, work ethics, skills and suitability for 
employment, drastically reducing the cost of hiring 
fresh graduates and allowing for the identification  
of talent best suited for the job. Students, on the 
other hand, gain an unparalleled opportunity  
to work on real-life projects of direct relevance 
to their careers and learn how to operate the 
industry equipment that they will most likely  
use in the course of their professional duties. 

The former President of India, the late APJ Abdul 
Kalam once succinctly said: “Within a decade, India 
will need 300 to 500 million employable skilled 
youths and there is a need to completely change 
the university education syllabus”.

This statement underlines a need to revitalise 
the approach of academia towards industry and 
vice versa and holds just as true for the larger 
Asian higher education landscape as it does for 
India. There is a need for greater privatisation of 
education within Asia, of a greater involvement 
from the industries that will end up benefitting 
from this shift in the pedagogical perspective.

Private institutions and educationists have 
already proven the difference they can bring  
in various developed geographies, particularly 
the US; the alumni of academic institutions 
belonging to the Ivy League alone are estimated 
to have directly created 3.5 million employment 
opportunties. Given their extensive industry 
linkages and backgrounds, these private entities 
can revolutionise the higher education 
landscape in Asia with their novel approach, 
which looks to integrate academia and industry. 

Established industry players in Asia must follow 
the examples of distinguished businesspeople 
such as JD Rockefeller and Joseph Wharton  
in giving back to the society that has played  
a crucial role in their success.

Mastering the art of quality – indispensable for an emergent India | Akshay Munjal
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It is time to get comfortable being perpetually 
uncomfortable. The known, mostly predictable, 
rhythms associated with universities of the past 
100 years have given way to syncopation caused 
by two off-beat troublemakers: technological 
change and cost pressure

Why universities are under threat? What do they need to do if they  
are to survive? Mark Farrell (Head of Graduate School of Business and 
Law, RMIT University) and John A Davis (Regional Managing Director  
– Asia-Duke CE) argue that universities outside the elite must embrace 
disruption or succumb to it
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the dustbin of history. For the glass-is-half-empty 
crowd, such change is fraught with danger, pain 
and loss. But for the glass-is-half-full believers, the 
changes represent opportunity and the chance to 
revive and revitalise one’s future. 

The challenge lies not in deciding which 
half of the glass represents your perspective 
but in how you plan to thrive in this decidedly 
uncomfortable new world. 

This dilemma today confronts universities 
around the world, especially those we describe 
as “non-elite”. We are quite familiar with the 
“elite”: from Duke, Stanford, Oxford, Cambridge, 
MIT, the Ivy League, to the University of Tokyo 
and more, the names are familiar to all. These 
universities have attained an extraordinary level 
of prestige, with international reputations for 
excellence in multiple domains. Their 
qualifications confer prestige on individuals  
and are perfect examples of positional goods. 

In a survey in the US, respondents ranked 
Princeton in the top 10 law schools in the 
country. This is a remarkable achievement given 
that the law school in Princeton began in 1846, 
graduated seven students and ceased operating 
in 1855. Despite its short-lived status, in the minds 
of respondents “Princeton Law” was a top 10 
institution. 

Non-elite institutions may be perfectly 
competent and known in their local markets  
but they increasingly struggle for relevance and 
visibility in a global higher education world where 
over 17,000 universities are competing for the  
best talent (students, faculty, staff, partners). With 
technological change bringing new content 
delivery platforms and, along with them, radical 
new cost models (ie free), the need for non-elite 
institutions to redefine who they are, what they do 
and how they do it is essential if they are to survive, 
let alone thrive, against the superior funding  
and resources of elite institutions and the elegant 
simplicity of technologies offering free content. 

In effect, technological changes and cost 
pressures mean universities must do more 
than just deliver content. They must take  
clear advantage of the contexts in which they 
operate to have a differentiated position that 
resonates with target stakeholder audiences. 

B arely surviving relegation in the previous 
season and against odds of 5,000 to 1, 

Leicester City won the English Premier League 
(EPL), a league that for the last 20 years has 
been won by only four clubs, (Arsenal, Chelsea, 
Manchester City and Manchester United – the 
Ivy League of the world of football). 

To put it into perspective, each of the previous 
winners had paid more for one of their current 
players than has the Leicester manager for his 
entire team. 

The 2015-2016 season of the EPL has  
been subject to the most wonderful disruption 
imaginable. Despite having less financial muscle 
than the top clubs, Leicester used technology and 
statistics to discover players ignored by others and, 
against the prevailing thinking of “possession 
football”, deployed a lightning-quick counter-
attacking style, conceding few goals and winning 
many games 1-0. Their use of technology, the 
ability to keep costs down and develop a strategy 
to outwit their opponents has been a lesson for 
all of us who work in higher education.

But, I hear you say, what can we learn from 22 
players kicking a ball around a muddy field? It is 
that type of thinking that leads to complacency. 
And you only have to ask the likes of the top four 
clubs in the EPL to know where complacency 
leads to – comfort, followed by deep discomfort.

In short, it is time to get comfortable being 
perpetually uncomfortable. The known, mostly 
predictable rhythms associated with universities of 
the past 100 years have given way to syncopation 
caused by two off-beat troublemakers: 
technological change and cost pressure. 

Taken individually, these twin dynamos  
of disruption are not unfamiliar. Indeed, both  
have been found residing side-by-side with  
the business world, upsetting the status quo, 
frustrating otherwise well-intentioned people and 
forcing less nimble competitors out of existence 
or into extreme makeovers just to survive. 

We have seen such cycles of disruption  
in industry before, from the invention of the 
horseless carriage to the veritable dissolution  
of the newspaper industry. Transitions like  
these rarely occur easily and many unprepared 
organisations have quickly found themselves in 

Embrace disruption | Mark Farrell and John A Davis



42

EFMD Global Focus_FICCI 2016_ Mastering the art of quality
www.globalfocusmagazine.com

If you are reading this article in the faculty 
lounge in an elite research university then  
you may well be quite comfortable with the 
discomfort wrought by technological change 
and cost pressures. After all, your institution has 
weathered the storms of change for decades if 
not centuries. Elite institutions are in a unique 
position of marketing a product with relatively 
inelastic demand. College tuitions and fees rise 
every year, typically faster than inflation. US 
universities, for example, have experienced 
tuition increases outpacing inflation for decades, 
yet demand remains stronger than ever.

According to US News & World Report, 
Stanford University had the lowest acceptance 
rate in the US in autumn 2013 at 5.7%, and the 
first 10 schools on the list had acceptance rates 
under 9%, with acceptance rates for the top 25 
institutions under 15%, including seven of the 
eight Ivy League universities. 

 Of course, most institutions are not among 
the elite nor even recognised beyond local 
markets. The main ranking bodies review only 
the top 500 institutions yet we suspect non-
elite institutions operate in highly competitive 
markets and compete for many of the same 
talented students as the better known schools. 

While we do not believe that all of these 
universities are under threat, we do believe that 
a good number of them will struggle to survive 
unless they develop a value proposition that not 
only resonates with their stakeholders (students, 
faculty, employers, the professions, government) 
but also clearly articulates what makes them 
different and why that distinction is relevant  
to the market. 

Even with a clear value proposition, 
departments within universities may not all be 
protected, despite the valiant efforts of the faculty 
within to maintain viability, forcing some to close 
down entirely or merge with others. For the least 
prepared institutions in extreme situations merger 
or even demise may be their only options.

Clayton Christensen’s work in innovation  
and growth provides useful insights about the 
challenges posed by organisations that fail to 
innovate and the opportunities for those that do. 

In 2002, Christensen and colleagues 
contended that disruptive innovation represented 
a growing threat to education in the US. More 
than 500 institutions had closed down in the 

5.7%
According to US News  
& World Report, Stanford 
University had the lowest 
acceptance rate in the US  
in autumn 2013 at 5.7%...
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previous decade and more than 2,000 corporate 
universities and online/distance learning institutions 
had grown rapidly. Disruptive innovation 
appeared to be a key driver of these changes. 

Christensen argues that disruptive innovation 
explains why corporate training constitutes  
a disruptive threat to traditional approaches to 
business education. Why? Simply put, corporate 
training offers a more accessible, often 
uncomplicated and tailored product well suited 
to problem solving at work at a price that 
compares favourably with the high cost of  
a top-tier MBA programme. 

In addition, Christensen cites the University 
of Phoenix (enrolment 200,000-plus) as another 
example of an education disruptor because it 
targets non-traditional education consumers 
and emphasises a student-centric philosophy 
through its online course offerings designed  
for the busy lives of adult learners. 

Technological advances have impacted 
businesses and industries around the world so  
we should not be surprised that higher education 
is also being affected. Companies everywhere  
are using new technologies to contain costs by 
streamlining back office operations and supply 
chain activities and universities are facing their 
own cost pressures for which these technologies 
offer practical solutions. 

Beyond operations, new technologies  
are impacting one of higher education’s most 
hallowed traditions: knowledge dissemination. 
The advent of MOOCs (massive open online 
courses) have made course knowledge 
accessible to anyone with a computer, tablet 
or mobile device far less expensively, or even 
for free, and dramatically increasing the reach 
to hundreds of thousands of students for the 
most popular MOOCs. 

Coursera, a leading MOOC (along with edX 
and Udacity) has more than 10 million users.  
The early media buzz for MOOCs in 2012 
mirrored the excitement that ushered in the 
dot.com era in the late 1990s, with many reports 
suggesting that traditional bricks and mortar 
universities would go out of business. As we 

They must take clear advantage of the contexts  
in which they operate to have a differentiated position  
that resonates with target stakeholder audiences

now know, traditional retailers did not disappear 
and, indeed, are thriving while online retail has 
also thrived. 

By the same token MOOCs have not replaced 
universities. Instead, they may well be serving a 
more complementary function, even inspiring 
faculty to deliver content in innovative ways. 

Adaptive learning platforms are yet another 
example. Offering students a range of new media 
and related instructional tools designed to adapt to 
their learning needs, including dynamic e-books, 
video tutorials, animated case studies, games and 
simulations, adaptive learning technologies are  
a potentially powerful complement to existing 
in-class instruction. The software identifies a 
student’s knowledge weaknesses, redirecting 
them to the content requiring additional study. 
Periodic assessments can be designed to measure 
progress at intervention points designated by 
faculty. Data captured by the system helps it adjust 
to each student’s unique learning needs. 

However, even with the potential 
represented by new technologies to enhance 
and complement higher-education delivery 
and student learning, legacy structures within 
most universities will increasingly hinder their 
ability to successfully adapt and, thereby, avoid 
being disrupted. 

For example, academic promotion, tenure  
and salary increases are primarily dependent on 
research productivity and quality. While teaching is 
an expected responsibility, it is a far less influential 
factor in tenure decisions. The challenges are 
clear: there are not enough incentives for faculty 
to practise innovative teaching approaches since 
rewards are skewed toward research productivity. 
And many academics perceive teaching as  
a distraction from their research initiatives, 
reinforcing the view that the emphasis on 
research productivity negatively incentivises 
academics to only satisfy the minimum 
requirements in their teaching. 

Despite the research emphasis of most 
universities, actual research productivity and 
quality is not evenly distributed among academic 
staff. According to one study, research output per 
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under 9%, with acceptance 
rates for the top 25 
institutions under 15% – 
including seven of the eight 
Ivy League universities

Embrace disruption | Mark Farrell and John A Davis
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universities and their leadership continue to 
imitate the legacy standard represented by  
the top-tier institutions even though the deck 
is stacked decidedly against them.

In one sense this is understandable since  
most university leaders are products of the system 
in which they gained their expertise. Few are 
therefore brave enough to be disrupters or  
have the perspective born of pushing boundaries 
working in other organisational contexts. One  
can almost hear them collectively rationalising 
“imitation is flattery (cost effective), and innovation 
is foolhardy (expensive)”.

But we wonder if the real cost comes from a 
misguided belief that maintaining the status quo, 
or making tiny incremental changes, will allow 
non-elite institutions to survive. Most universities 
as we know them today continue to operate a 
very costly business model, saddled with brick  
and mortar facilities requiring constant upkeep 
(and, in the case of the US, a plethora of collegiate 
sports-related investments), a proliferation  
of expensive graduate programmes and  
an expensive reward/incentive model that 
disproportionately favours research productivity 
over teaching excellence yet too often with 
underwhelming results in both areas. 

academic was a median of three journal papers 
over a five-year period. Another study of 18 
economics departments in Australia revealed 
that the average economist published less than 
one refereed journal paper every two years, and 
25% had no publications over a five-year period.

Yet another research productivity study of 
22,271 economists from 600 European institutions 
in 18 countries revealed the following: a) 
economists published 2.7 articles each between 
1971 and 2000 on average (journal quality  
was not factored into this figure); b) even more 
interestingly, nearly two-thirds (60%) of the sample 
published nothing. When research outputs were 
divided by length of career, the top 1% of leading 
producing economists published an average of 
two papers per year and, across the entire sample, 
the average economist published one paper 
every five years.

Based on these findings, the evidence suggests 
that even with a promotion and tenure model 
structured to reward research activities, universities 
are not always getting the proverbial bang for 
their buck.

Examining academic salaries leads one to 
wonder how long institutions can continue to 
invest in research using the current model when 
the returns are uneven at best. In the US full-time 
academic salaries range widely, from $99,000 at 
private non-profit doctoral institutions, to $85,400 
at private non-profit institutions, to $73,900 at 
public institutions, and $45,700 at private for-profit 
institutions.

As one study showed, the ROI expectations 
are further complicated because a faculty’s 
research-centric orientation was inversely related 
to their student-centric orientation, which was 
also negatively related to salary compensation.

More simply, being a productive research 
scholar was counterproductive for teaching 
excellence. As the studies show, faculty that 
emphasised teaching excellence were more  
likely to have lower salaries, reinforcing a dilemma 
many universities face as they confront a future in 
which they must increasingly justify how they will 
survive, let alone thrive, alongside better-funded, 
better-known elite institutions. 

At the risk of sounding heretical, bold thinking 
is in short supply at many, if not most, universities. 
Rather than chart a new direction and work 
towards conceiving ways to innovate their 
education model (a variation of the old maxim 
“necessity is the mother of invention”), most 

$99k
In the US full-time academic 
salaries range widely, from 
$99,000 at private non-profit 
doctoral institutions, to 
$85,400 at private non-profit 
institutions, to $73,900  
at public institutions, and 
$45,700 at private for-profit 
institutions



45

Choosing where, what and how to study  
is becoming more important in relation to a 
return on investment. According to The Times 
newspaper in the UK; “students appear to be 
attracted to those [institutions] with a strong 
academic reputation or high quality vocational 
courses with good links to employers”.

Like the taxi industry that is being turned upside 
down by Uber or the EPL being disrupted by 
Leicester, non-prestigious institutions that do not 
harness the power of technology, do not reduce 
their high cost base and do not recognise that the 
needs of students can be met with a variety of 
innovative delivery models will become extinct.

Those institutions that bravely embrace this 
imperative, place students at the centre of learning 
and pursue imaginative new initiatives will find 
themselves thriving, even with continued cost 
pressures and technological advances. And if 
you don’t believe us, ask Leicester fans.

A version of this article first appeared in the 
magazine Dialogue June/August 2015. 

The ideas are further examined in the book The 
Market Oriented University Transforming Higher 
Education by Farrell and Davis, published by Elgar.

http://www.e-elgar.com/shop/the-market-
oriented-university
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Like the taxi industry that is being turned upside down  
by Uber or the EPL being disrupted by Leicester, non-
prestigious institutions that do not harness the power of 
technology, do not reduce their high cost base and do  
not recognise that the needs of students can be met with  
a variety of innovative delivery models will become extinct

We believe universities must address these 
challenges head-on. The vast majority of students 
will not study at the world’s elite institutions, 
enrolling instead in programmes that offer a 
compelling education and prepare them for  
life post-graduation. 

With the rapid advances in technology 
providing affordable access to higher education 
almost anywhere in the world along with the 
promise of lower costs, we believe the time is ripe 
for university leadership everywhere to disavow 
imitation and instead exhibit bold thinking 
designed to unleash the tremendous intellectual 
capital that is otherwise constrained by a static 
education model designed for a bygone era. 

It was the American baseball player Yogi Berra 
who famously said “The future ain’t what it used 
to be”. Higher-education institutions are facing 
a perfect storm in the shape of reduced 
government funding, stiffer competition from 
non-traditional providers, industry demanding 
higher-quality graduates and students behaving 
as consumers, demanding returns on their human 
and financial capital. 

For higher-education institutions we suspect 
that the future will be very different depending 
upon their reputation, brand image and prestige 
factor. When we add to this the ability to actually 
deliver the “transformational experience” promised 
on the website, not to mention graduates  
with knowledge and skills to compete in  
a technology driven, global economy, we 
suspect many universities are going to end  
up being outmanoeuvred by the Ubers of 
the educational world or displaced by their 
prestigious counterparts. 

Embrace disruption | Mark Farrell and John A Davis
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Designing 
digital learning 
strategies
Business education has been slow to respond to the disruption 
(and opportunities) caused by technological innovation.  
Tony Sheehan (Associate Dean, Digital Learning at London 
Business School )provides some guidance on how it should act

People have different preferences for digital 
learning and learning technologies need to 
address form and user engagement as well as 
technical functionality. Learning designers need 
to be sensitive to these issues in order to deliver 
deep, impactful learning and lasting change. 
Weaving new technologies and techniques into 
tried and tested methods cannot be done quickly 
– and nor should it be. 

To create truly effective digital learning there 
is a need to slow down, step back and review 
three questions:

The past decade has seen “digital disruption” 
everywhere. Firms such as Uber, Facebook, 

Google, Airbnb and Netflix have revolutionised 
their sectors. Business education has been far 
from immune

 • MOOCs and SPOCs have been heavily hyped 
and serviced millions of learners with new 
forms of programmes and courses
 • New entrants such as Lynda.com have 
created fresh product interfaces to new 
styles of content and MOOC providers such 
as Coursera have started to target corporate 
education
 • Business schools have launched digital 
hubs, embracing teaching techniques that 
blend face-to-face contact with online, video 
with animation, discussion boards with social 
networks. 
Yet, when researching the impact of digital 

learning, digital disappointment seems to be far 
more common than digital delight. Why is this?

Many digital learning providers are fighting  
the curse of unrealistic expectations, largely  
as a result of the seduction of vendor-fuelled 
jargon and the promise of quick fixes that 
distract from good learning design. Many  
are also restricted in some ways with existing 
systems and cultures that anchor speed  
of adoption and inhibit change. 
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Designing digital learning strategies | Tony Sheehan

Learning designers need to be sensitive 
to the issues involved in order to 
deliver deep, impactful learning and 
lasting change. Weaving new 
technologies and techniques into  
tried and tested methods cannot be 
done quickly – and nor should it be



48

EFMD Global Focus_FICCI 2016_ Mastering the art of quality
www.globalfocusmagazine.com

What is the goal? 
Taking time to understand desired outcomes, 

how to measure them and what success looks like 
is essential. Such analysis can then help to review 
potential tools and techniques to ensure they 
help achieve these outcomes in practice. 

 • If someone is still learning the essentials of  
a subject then initial knowledge absorption 
may be paramount. This insight might suggest 
use of short assets to introduce the key facts 
prior to any formal learning, blended with 
extended links to further text, audio and video 
assets for detail. 
 • On the other hand, if a senior executive 
needs support on improvements in decision 
making, learning will need to extend beyond 
the boundaries of a conventional “course”.  
In this case, post-programme interventions 
that empower and guide the executive at  
the point of need are essential – so a one- 
minute video, top tips and instant insights 
delivered just in time to reinforce learning 
would be appropriate. 
In any given case, it is essential to understand 

the desired outcomes. Only then is it possible  
to decide what tool will best deliver them. 

What is the digital learning preference of the 
target audience? 

There are many different digital learning 
preferences and it is essential both to respect 
and sometimes to challenge these. It may be, 
for example, that a group of senior leaders are 
more comfortable with face-to-face contact 
than a discussion thread or that a group that 
are comfortable with digital prefer short-form 
assets and summaries rather than depth.

While being sensitive to learner preference, it is 
also important to occasionally challenge it. Those 
searching for brevity may need to be prompted to 
discover depth and context. Meaningful learning 
often occurs when placed in unfamiliar situations; 
design needs to reflect this.

What are the anchors? 
What are the organisational and technical 

constraints that could limit ambitions?  
Budgets, regulations (such as data protection), 
responsibilities, capacities and talents each need 
to be considered carefully before looking at  
the potential for implementation, adoption and 
impact of a new tool. 

System preferences and cultures already 
exist and cannot be binned overnight; few 
environments are as nimble as a start-up. Such 
limitations are realities and it is important to 
both understand and work with them to deliver 
successfully. 

Only when these three points are understood 
is it possible to start thinking about what a learning 
intervention (for example an online course) will 
look like. At this point, it is valuable to think in 
terms of three Cs: 

Content
Content is still king. But in a world where 

there is so much content online, the question 
becomes: what to create and what to curate? 
New content can be created with ease – with 
smartphones there is a production studio in 
our pockets. But creating meaningful content 
takes time and there is little point in doing so 
unless it is connected to the vast collection of 
quality content that already exists. 

Content is valuable in so far as it helps achieve 
learning goals and comes with a clear call to 
action. What action does the content trigger? 
Think about it? Talk about it? Join an online 
discussion? Content needs to be part of an overall 
learning experience rather than living in isolation. 
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Community
A key technique to enhance the impact of 

content is use of community. Multiple methods of 
engagement exist, from commenting on personal 
blogs, through peer groups to online discussions 
and large-scale jams. Discussion threads can be 
surprisingly effective albeit different preferences 
are likely to exist. These include: 

• Lurkers – looking but not engaging
 • Vocal – actively participating and dominating
 • Passive – not engaging at all (frequently 
the majority)
Discussions work well within MOOCs, where 

the scale effect ensures multiple perspectives. It 
can, however, be hard for a smaller group to get 
the diversity of opinion to make them productive. 

Live classes offer knowledge delivery and 
online chat that are powerful and are now much 
easier to achieve through a variety of technologies 
from the simple (Skype and Google Hangout) 
to high quality (HD videoconferencing and 
telepresence).

Again, thinking carefully about goals, existing 
systems and resources, and learner preference 
can help to clarify the best community approach.

Context
In an age of complexity, it is essential to 

contextualise learning. In the business school 
context, the age of the case method is not 
dead – but it is evolving.

Some older cases remain classics, some 
modern ones are exceptional. At the same  
time, frequent connections to context - a link  
to a relevant news story or a debate on a current  
issue – keep case perspectives current and make 
learning feel relevant and alive. Contextualising 
and ideally adapting learning to individual needs 
does not have to be complicated or expensive  
but it is essential.

For all the buzz around digital learning, 
its true potential in business education 
remains largely untapped – it can help 
reach people in new locations and 
personalise their learning to create 
impact in their business and their life

In any given case, it is essential to 
understand the desired outcomes.  
Only then is it possible to decide  
what tool will best deliver them ABOUT THE AUTHOR

Tony Sheehan is Associate Dean, Digital Learning, London Business 
School, London, UK.

Designing digital learning strategies | Tony Sheehan

For all the buzz around digital learning, its true 
potential in business education remains largely 
untapped. Digital learning can help reach people  
in new locations and personalise their learning to 
create impact in their business and their life. It can 
deliver new forms of qualification and new forms 
of impact from executive education but only if it 
cuts through the rhetoric of technology promises 
to design its own more effective learning solutions. 

Digital business education needs to be more 
about pedagogy rather than novelty and will 
take time to design in a manner aligned with 
rapidly evolving technology and a diverse 
multi-generational workforce. The commercial 
models of digital learning are still evolving but in 
a world where so much digital content appears 
free, there are significant opportunities to create 
new business models.

In terms of content, customers will value what 
is newly created over what is already available on 
the web. 

In terms of community, customers will value 
being highly connected over being disengaged. 

And in terms of context, they will value the 
highly specialised over the generic. 

Looking to the future, digital learning will 
certainly continue to be disruptive. As educators, 
our challenge is how best to shape that disruption 
to create a better future both for our institutions 
and for the learners of the future.
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Classrooms  
of the Future
Martina Wolff de Carrasco (Sales Manager Education/Project 
Lead Classroom of the future – Frankfurt Am Main Area, 
Germany) and Elmar Husmann (Senior Managing Consultant 
– Strategy & Change Innovation at IBM) detail how curiosity 
and creativity can thrive in modern learning spaces
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What can be done to provide children 
and adults alike with coveted 21st 
century skills? These interlinked skills 
combine foundational literacies (such  
as technical ICT knowledge and coding) 
with competences (problem solving  
and creativity) and character qualities 
(initiative and curiosity)

O bserving children is one of the best ways 
to find out how learning happens, be it  

as a side-effect of life, through experimentation 
or trial and error, or by creativity and curiosity. 
Children are explorers.

Professor Yong Zhao, who holds the 
presidential chair at the University of Oregon's 
College of Education in the US, argues that most 
young children are full of creativity and curiosity 
when they enter the educational system. But what 
happens when they leave school? They resemble 
sausages, says Zhao. They all look like each other, 
moulded to meet the supposed needs of the 
labour market and to fit national standards. 

There’s nothing wrong with sausages but 
they do lack curiosity and creativity – two vital 
21st century skills. The same can be said of adults. 

In its Skills Outlook 2013 report, the OECD 
presented findings from the International 
Assessment of Adult Competencies (PIAAC) – a 
complementary study to the PISA assessment at 
school age – that found that, on average, only 
6% of adults demonstrated the highest level of 
proficiency in “problem-solving in technology-
rich environments”.

What can be done to provide children and 
adults alike with coveted (by employers) 21st 
century skills? These interlinked skills combine 
foundational literacies (for example, technical 
ICT knowledge and coding) with competences 
(such as problem solving and creativity) and 
character qualities (like initiative and curiosity). 
(See Figure 1 overleaf).

Technology usually tops the list when 
politicians are asked how we can reform 
education systems. That is why spending on 
high-tech devices in schools reached $13 billion 
worldwide in 2013, with the US alone spending 
more than $4 billion that year on mobile devices. 
Total global spending on educational technology 
is set to reach $19 billion by 2019.

However, we must not forget that technology 
is just a tool, made for humans by humans. 
Kentaro Toyama, W K Kellogg Associate Professor 
of Community Information at the University of 
Michigan School of Information in the US, calls this 
the “Law of Amplification”, saying “technology’s 
primary effect is to amplify human forces so, in 

education, technologies amplify whatever 
pedagogical capacity is already there …[and 
it also] amplifies the children’s propensities”. 

Put more simply, a great teacher will achieve 
even greater results with the help of educational 
technology, a mediocre one won’t. The same 
goes for children. They can develop and learn 
much more easily with digital devices – 
assuming they have the right learning space. Yet 
it’s also possible that they will just end up playing 
Angry Birds. 

To support competencies such as creativity, 
we need to rethink the entire environment  
in which learning takes place. As Mihali 
Csikszentmihaly, Distinguished Professor of 
Psychology and Management at Claremont 
Graduate University in the US, observed as long 
ago as 1996: “It is easier to enhance creativity by 
changing conditions in the environment than 
by trying to make people think more creatively”.

So what is the missing element that would give 
technology the cutting edge? We think the answer 
to this lies in new learning spaces that combine 
excellent technology with flexible designs that 
inspire people. These would give pupils room  
to explore, experiment and to acquire those 21st 
century skills they need in order to thrive in the 
digital age. We will call these spaces “Classrooms 
of the Future”. Here are just a few examples: 

Classrooms of the Future | Martina Wolff de Carrasco and Elmar Husmann
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Redefining the role of the book
While digital tools for education are on the rise, 

we should not forget the printed book, still the 
most widespread and affordable tool in education. 
We started an initiative for educational publishers, 
digital media experts and printing technologists to 
collaborate in creating a “schoolbook of the future” 
to support our learning expe ditions. We chose 
a hybrid approach that blends digital text and 
traditional print, producing a printed book that 
can be enhanced and co-created by teachers 
and pupils using digital content.

The classroom of the future is also about 
reading and writing – data and code

Gesche Joost, professor for design research 
and German Digital Champion for the EU 
Commission, is an advocate of digital literacy  
in the classroom. She deplores the fact that 
German schools still work largely offline and looks 
enviously at the US and the UK, where coding and 
data literacy are already part of the curriculum. 
Understanding how “digital” works will be vital for 
success in a digital world, she said at the recent 
Code Week 2015 conference. 

Yet the reality is still very different in most  
of Europe. An initiative such as the BBC’s Micro:bit, 
which last year distributed tiny, codeable 
computers to 11-year-olds across the UK,  
is a step in the right direction.

We now want to build on this by producing a 
digital kit to distribute to school pupils, prompting 
them to play with code and data just as they 
would with paint and paper. 

The new learning spaces are not at school
Think about it. Why do you have to sit down 

to learn? Why do you have to read – especially 
if you are a visual or audio sort of person? If you 
want to learn, what good does it do to have a 
wall between you and the world? 

When we considered these questions we 
realised that digitisation would allow us to bring 
learning back into life – where it belongs. So we 
started to create learning spaces in all kinds of 
places: on the street; in museums; in libraries; and, 
especially, at the Frankfurt Book Fair in Germany. 

Since 2012, the Classroom of the Future has 
been a feature of the Frankfurt Book Fair. We 
encourage schoolchildren and teachers to visit 
and immerse themselves in this new environment. 
They become active members of pre-designed 
learning expeditions in all parts of the Fair and they 
meet experts and get to know new technologies. 
That is when learning happens (see Figure 2). 

We have also established different zones, 
including a pupils’ makers’ lab, a media creation 
office, small teamwork spaces, and flexible open 
spaces in which teams collate and discuss the 
results of their expeditions.

Figure 1:  
21st century learning skills.  
Source: World Economic Forum 2015, New Visions for Education report

Figure 2:  
Characteristics of a learning expedition,  
Source: ELIG.org/ we.learn.it
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A BBC initiative, Micro:bit, 
last year distributed tiny, 
codeable computers to 
11-year-olds across the UK

We want to produce a digital kit to distribute to 
school pupils, prompting them to play with code 
and data just as they would with paint and paper

The classroom of the future lets pupils 
explore using all their senses

Explorers are makers, movers and shakers. 
They do not sit behind desks. They and their 
peers take the world in their hands. We took a 
do-it-yourself approach last year to let school 
children explore their dream jobs, hands-on. 

Being a journalist for a day with a microphone 
in their hands showed them more about that 
particular job than their teachers ever could. We 
have also brought film makers, audio producers, 
graphic artists, naturalists, computer game 
designers and many other experts to Frankfurt 
to work with our pupils.

Project ZERO at the Harvard Graduate School 
of Education in the US has investigated the 
impacts of maker-centred learning. 

“The most salient benefits of maker-centred 
learning for young people have to do with 
developing a sense of self and a sense of 
community that empower them to engage with 
and shape the designed dimension of their world”, 
say project experts.

Shouldn’t this be the ultimate aim of education 
in the 21st century, to develop young people’s 
self-reliance and build on their individual talents, 
sparking their curiosity and empowering them to 
lead their lives and shape the world around them 
as active citizens, with passion and creativity? 

We are convinced there is a need to rethink 
our educational environments and to pursue 
innovations constantly with that aim in mind.

Frankfurt Book Fair 
19 – 23 October 2016, Hall 4.2
wolffdecarrasco@book-fair.com
www.buchmesse.de/en/Focus_on/education/

Classrooms of the Future | Martina Wolff de Carrasco and Elmar Husmann
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Higher 
Pass
Della Bradshaw, former Business 
Education Editor at the Financial Times,  
a key player on the management 
education stage for 20 years, has 
retired but tells George Bickerstaffe 
she still loves the business

‘Della has absolutely no equal in the 
press world in terms of knowledge and 
understanding of management education’
ERIC CORNUEL, DIRECTOR GENERAL AND CEO 
EFMD
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Unless you have been living on Mars for the 
past six months you will be aware that Della 

Bradshaw has retired from the Financial Times. 
The doyen of the FT rankings (and also the editor 
of its weekly management education page) says 
that the parting was amicable if a little emotional. 

She is expected to attend the EFMD Annual 
Conference in Rome in June where she will 
become (along with Professor Charles Handy) 
an Honorary EFMD Member.  

Inevitably, the key question has been what will 
she do next?

Ms Bradshaw says that she has “genuinely, 
genuinely” not yet decided what she wants do 
– apart from a longish holiday in France with her 
husband – though she has had some approaches. 
Almost certainly, though, she says it will be 
something still closely involved with business 
education.

Why?
Because, she says, “the best thing about my 

job at the FT was working with people in business 
schools. They’re great people, delightful people, 
who are very clever and thoughtful. That was the 
bit I enjoyed most – talking to and interviewing 
these people.”

Following graduation from the University of 
Ulster in Northern Ireland in the mid-1970s (at 
the height of the sectarian “troubles”), she taught 
English in Sicily, Turkey and Japan, returning  
to Britain to write for Electronics Weekly, a trade 
newspaper, and then joining the Financial Times 
as a technology writer. After her maternity leave 
she returned to the FT to launch its business 
education page in 1995.

She herself does not have an MBA or other 
management or business qualification and laughs 
when people say she has been among the most 
important people in management education – 
“that’s a joke; it really is” – but she is a fulsome 

supporter of business education. And she saw, 
and still sees, rankings as a way to promote 
business education.

“I think generally the FT rankings and others 
have been positive because they have highlighted 
the fact that there are some very effective business 
schools out there and the rankings have 
promoted the cause of business education.” 

The whole philosophy behind the FT ranking, 
Ms Bradshaw says, has always been to list business 
schools around the world that excel at producing 
global managers for the 21st century based on 
three main criteria: the career progression of 
graduates; the international focus of a programme; 
and the research capabilities of a business school.

The gestation of the FT ranking was 
complicated. The then editor, Richard Lambert, 
was a keen supporter of the idea, believing it 
would enhance the newspaper.

Leading business schools in Europe were 
also enthusiastic backers, believing that existing 
rankings (particularly in North America and 
especially in Business Week magazine), which 
at that time concentrated almost exclusively on 
US schools, did not give them enough exposure.

So, says Ms Bradshaw, the FT ranking was 
initially driven by the newspaper feeling that 
this was something it could do well and European 
schools wanting something that put them on a 
global stage.

However, not all senior staff at the FT were 
in favour of a ranking, leading to some tension 
and leaving at that time the relatively junior Ms 
Bradshaw as “muggins in the middle”, as she 
characteristically puts it.

Eventually, though, the first ranking was 
launched in 1999 and ranked 50 business schools 
on the basis of their full-time MBA programmes.

An initial ranking had taken place the year before 
but was not fully used because Ms Bradshaw 

The best thing about my job at the FT was 
working with people in business schools. 
They’re great people, delightful people, 
who are very clever and thoughtful. That 
was the bit I enjoyed most

Higher Pass: Della Bradshaw interview | George Bickerstaffe
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Della has bestrode the world of 
management education like a Colossus. 
She belongs to the hall of leading 
influencers of business schools' 
youthful but impactful history’
SANTIAGO IÑIGUEZ DE ONZOÑO, PRESIDENT, IE UNIVERSITY 
DEAN, IE BUSINESS SCHOOL

was not totally happy with all the methodology 
and, in particular, an attempt to include the views 
of MBA recruiters in Europe, which in some 
countries had not been completely successful.

In a previous interview with Global Focus, 
Ms Bradshaw likened rankings to restaurant 
reviews – we tend to stick with our favourites 
reviewers – but she also revealed some of the 
internal issues involved in compiling rankings.

 For example, the fact that rankings measure 
very small differences between business schools 
and programmes is inevitable given that most 
schools operate in largely similar educational 
systems.

And while each school or programme is 
given an individual place in a ranking, in fact the 
ranking is made up of several clusters of very 
similar scores but with relatively large gaps 
between the clusters, especially at the top. 

So, in 20 years in business education, what 
have been the best bits? 

“As I said earlier, meeting people, talking to 
them, the straightforward journalistic bits. I’ve 
always been amazed at how open business 
schools are and how people there are so available. 
There’s no corporate culture of secrecy at all.”

And the worst?
“People shouting at me! No, not really. It’s 

just having to stand up to people, especially if 
you suspect there’s some cheating going on. It 
can be quite pressurised. You have to stand up 
for your team as well, especially the statisticians. 
You have to back them all the way.”

In her position, Ms Bradshaw has been 
well-placed to observe the multifarious changes 
in the business and management education 
market. The past two decades have been among 
the most turbulent and significant they have seen.

Most obvious, she says, has been the relative 
decline of the US management education market 

'99
The first ranking was 
launched in 1999 and ranked 
50 business schools on the 
basis of their full-time MBA 
programmes
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contemporary programmes, including a 
particularly British emphasis on action learning 
and the close involvement of employers. 
(Coincidentally, Professor Handy’s thinking was 
quite influential in its design.)

Briefly, the programme had an extremely 
“thick sandwich” modular structure with two 
programme options: a two-year version that 
involved one term at Cambridge then a year 
back at work followed by two more terms at 
the school. The three-year version involved an 
extra year of work between the second and 
third school terms.

Unfortunately, the design proved to be too 
radical for many students and it was fairly 
quickly replaced with a traditional UK-style 
12-month full-time MBA.

However, says Ms Bradshaw, looking at it 
now this was a highly innovative programme 
that was “probably ahead of its time”.

Ms Bradshaw has devoted around a third of 
her life so far to business education and business 
schools. It is a remarkable achievement and looks 
set to carry on in some way in the future. 

So, after all that time, has it all been worth it?
“Yes it has been worth it,” she says, pausing. 

“But it was very hard to let it go, actually.”

‘Nobody but Della has had more 
influence on how business schools 
have evolved over the last decade’
DOMINIQUE TURPIN, PRESIDENT OF IMD AND NESTLÉ  
PROFESSOR OF MARKETING, IMD

as it has faced real challenges from the growing 
numbers and quality of business schools and 
programmes in regions such as Europe and Asia.

Added to this, she says, has been the growing 
diversity of academic programmes offered by 
business schools, particularly the rise of specialised 
masters programmes in areas such as finance 
and pre-experience masters in management 
programmes.

Under Ms Bradshaw the FT has cleverly 
used this diversity of programmes to create a 
valuable cohort of separate but related rankings.

There are currently seven in all: Online MBAs, 
Global MBAs, European Business Schools, 
Executive MBAs, Masters in Management, both 
post-experience and pre-experience Masters in 
Finance and Executive Education (custom and 
open enrolment).

This also allows the FT to point out that its 
range of rankings is carefully constructed to only 
compare similar programmes.

Ms Bradshaw expects this diversity to continue, 
with an increasing emphasis on part-time and 
online programmes, largely because she believes 
that fewer and fewer students will be prepared to 
leave their employment to take  on full-time study 
and also because technology is increasingly 
available to ease party-time study.

And this leads her on to make an interesting 
and surprising observation. 

She suggests that now might well be the right 
time to go back nearly 20 years to re-visit one of 
the most high-profile and experimental ventures 
in the design of MBA programmes - the original 
MBA programme at Cambridge’s Judge Business 
School in the UK (at the time known as the Judge 
Institute of Management Studies). 

The programme, introduced in 1993, was 
regarded at the time as radical to the point almost 
of eccentricity when compared with other 

Higher Pass: Della Bradshaw interview | George Bickerstaffe
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43%
In terms of the credibility  
of people, academics and  
other experts are the top  
of the trust list (67%); CEOs 
are at the bottom (43%).  
And this gap is wider than  
in 2009

The toughest leadership challenge?

Confucius said that rulers need three resources: weapons, food  
and trust. The ruler who cannot have all three should give up 
weapons first, then food but should hold on to trust at all costs. 
David Watkins explainsa
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Building Trust – the toughest leadership challenge? | David Watkins

Trust has become one of the most pervasive 
– and perhaps for that reason least noticed – 

aspects of social and business life. We need it in 
order to live at all. Think about how we conduct 
our daily lives – would you go to a dentist or 
doctor with a suspicious reputation? 

Trust is like a bank account. You can make 
deposits and withdrawals. The higher the trust 
account, the more likely that the company (or 
person) will attract more business. We trust in 
the things that we have confidence in. 

Therefore, leaders must deal and trade in trust. 
They should have an understanding of how trust 
is built, sustained and if necessary recovered. As 
Warren Bennis stated in his book On Becoming a 
Leader, one of the basic ingredients of leadership 
is integrity. Integrity is the basis of trust. Integrity, 
however, cannot be acquired – it must be earned.

Project Globe, a study conceived by Robert 
House of the Wharton School of Business in  
the US, set out to measure the most universally 
acceptable great leadership characteristics. After 
more than a decade of work and careful study  
of 112 considered characteristics, “honesty and 
integrity” stood out as being the most universally 
“desirable” of those leadership characteristics. 

Nevertheless, we appear to be beginning to 
witness a crisis of trust in leadership. Too many 
scandals, too many examples of misused power 
and too many broken organisations are leaving 
us with a predisposed assumption that leaders 
cannot be trusted. 

Take Bernie Madoff, for example. He ran  
what appeared to be a successful finance and 

investment firm and as a non-executive chairman 
of Nasdaq at the time presumably generated  
a perception of great integrity. One who could 
be trusted with an individual’s life savings. 

But hiding behind the mask was a leader who, 
according to Denny Chin, his federal trial judge, 
committed crimes of “extraordinary evil”. Madoff, 
having effectively run the largest Ponzi scheme  
of all time and swindling some $65 billion, was 
sentenced to 150 years in prison. Madoff has  
dealt his last card as, on paper at least, he will  
get to taste freedom sometime in 2139. 

According to the Edelman Trust Barometer of 
2014, trust in company leadership has plateaued. 
In terms of the credibility of people, for example, 
academics and other experts are the top of the 
trust list (67%); CEOs are at the bottom (43%).  
And this gap is wider than in 2009. This surely 
means that the time is ripe for business leaders  
to have the courage to act aggressively through 
transparent engagement in their activities.

Company results are driven by actions and 
actions are driven by attitudes, perceptions, 
behaviours and beliefs about what is right or wrong. 

In the book Leaders: The Strategies for Taking 
Charge, co-written by Bennis and Burt Nanus, it is 
claimed that “Trust is the emotional glue that binds 
followers and leaders together. The accumulation 
of trust is a measure of the legitimacy of 
leadership. It cannot be mandated or purchased; 
it must be earned”. 

If this is true, then our leaders must recognise 
and understand within their leadership process 
how others around them feel. And this 

112
After more than a decade 
of careful study of 112 
considered characteristics, 
“honesty and integrity”  
stood out as being the 
most universally “desirable” 
leadership characteristics

2139
Bernie Madoff, having run 
the largest Ponzi scheme  
of all time and swindling 
some $65 billion, was 
sentenced to 150 years in 
prison he will get to taste 
freedom sometime in 2139

Trust is the emotional glue that binds 
followers and leaders together. The 
accumulation of trust is a measure of  
the legitimacy of leadership. It cannot be 
mandated or purchased; it must be earned
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understanding must come from within – the head 
and the heart. Great leaders are able to face up to 
the reality that they need to manage stakeholder 
expectations and the dual commitments of 
relationships and results; not put one over  
the other. Maximising profit in the short-run  
may hurt trust-building with other stakeholders  
in the long-run. 

Perhaps, therefore, we should consider that 
establishing trust is much more about behaviour 
rather than processes. Good leaders are followed 
chiefly because people trust and respect them 
rather than the pure technical skills they may have. 

If leaders can get this right, they typically 
produce consistently high performance almost 
any way you can measure it – gross sales, 
profits, talent retention, company reputation  
and customer satisfaction.

But where to start? 
One approach is my pragmatic model  

the “Eight axioms of honest leadership”. (see 
diagram below) The model collates the traits  
and behaviours that I believe represent trust and 
honesty. These behaviours are grouped together 
into eight axioms. These further combine into  
the easy-to-remember acronym FIDELITY:

The axioms are not a list of tasks to plan and  
do. They are behaviours to consider and master. 
Leaders work at embedding these behaviours into 
observable actions in order that all or some can 
become habits. A leader should aim to achieve 
“habitual honesty”.

Anchoring the axioms 
Actions that ranked highest in the Edelman 

survey included clear and transparent 
communication, telling the truth (regardless  
of how unpopular or complex it is) and regular 
engagement with employees. 

But building trust is not just a matter of being 
truthful. Rather, it requires a concerted effort to 
change personal behaviour and, in doing this, 
careful consideration of the observable actions. 
Here are some ideas:

  ANCHOR 1:  
Look in the mirror

The best place to start is with yourself. If you  
are honest with yourself you will be seen as 
honest by others. Self-awareness and control  
help demonstrate integrity and moral intelligence. 
Self-honesty starts with the recognition of your 
main responsibilities – to yourself, to your followers, 
to your organisation and to other stakeholders. 

This also means accepting what you discover. 
If you suffer from self-delusion that everything 
is not your fault – for example, you lay the blame 
on difficult customers, an unreasonable boss  
or soft market conditions – then you mislead 
yourself and your team, and you will make 
faulty decisions. 

  ANCHOR 2:  
Increase your focus

To build trust you need to focus on it. But when 
you focus on something it tends to increase. For 
example, if you focus on the fact that your car  
is old and needs expensive repairs, you get a bit 
depressed. 

Then when you think about this and focus 
on it, what happens? You start to think of other 
things that you had forgotten about and you 
need to repair – the crack in the bathtub, the 
kids’ broken bikes and so on. Focus increases 
the thing you are focusing on. 

With this in mind, try to focus on the things 
you need to do to instigate the axioms. Think 
about just one thing. 

For example, if you are the type who tends 
 to work behind a closed door, think for a few 
minutes about the message that your closed 
door provides to your team. Does it demonstrate 
that you are ready to guide others and act as an 
inspirational leader? Probably not – how could 
 it when you put up a barrier between yourself 
and your followers? Focus on keeping it open.Eight axioms of honest leadership
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  ANCHOR 3:  
Communicate with inspiration

Of course you know it is critical to communicate.  
I do not mean a town hall meeting and assuming 
everyone is on board – the success of any 
communication lies within the receivers’ 
heads; they determine if they understood  
and accept your message. 

Some simple rules:

Do not lie or hide the truth 
Eventually lies will catch you. Tell it like it is. If it is 
bad news, say so. But tell people what you are 
doing to make it better. If it is good news, say  
so and thank people. Be humble. Integrity starts 
in your communication.

Be personal
Do not be afraid of sharing experiences and 
telling stories. If you stay at arm’s length then you 
can expect others to hold back and stay reserved. 
This will not promote a transparent and trusting 
culture and is not inspirational. Open up.

Avoid vagueness
Specificity is better than ambiguity. Learn to 
communicate with clarity. Simple and concise  
is better than complicated and confusing.

Focus on giving
The best communicators are adept at transferring 
ideas, aligning expectations, inspiring actions and 
spreading their vision. Communication is not for 
you – it is for your followers. 

Listen first
Great leaders know when to dial it up, dial it down 
and dial it off (mostly you should focus on down 
and off). This is not about all-round dialogue. 

Be empathetic
Ensure that your communication is candid, 
empathetic and caring and not full of an 
inflated ego.

Be aware of your gaps
Be aware of what you are not saying or doing. 

  ANCHOR 4:  
Look around, benchmark the best

If you see a great idea there is no reason to be 
ashamed to borrow it and adapt it to your needs. 
As the great investor and philanthropist Warren 
Buffet said: “It’s better to hang out with people 
better than you. Pick out associates whose 
behaviour is better than yours and you’ll drift in 
that direction”. Look out for your benchmarks 
wisely and follow them.

  ANCHOR 5:  
Show you care

This is vital as you have to execute with people 
not processes. This means you must show the 
people that you care about them and build a 
baseline trust. And people will determine the 
success or failure of your efforts. 

Finally, honesty and building trust is a never-
ending job; you have to maintain your focus to do 
these things and continually question yourself and 
monitor your actions. What are you waiting for?

Building Trust – the toughest leadership challenge? | David Watkins
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