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FROM EPAS TO EQUIS & AACSB… 
& FROM AACSB TO EPAS

Anne-Joëlle Philippart explains how the mix of EFMD and AACSB 
accreditation models helped achieve a rapid improvement of the  

quality assurance system at HEC-Liege
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HEC-Liege, the management school of the University of Liege, 
Belgium, is the result of the 2005 merger of two Liege business 
schools. 

The city of Liege has undergone profound industrial change focused 
on a shift from traditional heavy industries to innovative businesses 
and specialised technological industries. HEC-Liege has also rapidly 
developed as a proactive partner in regional economic development, 
launching a number of pioneering initiatives, encouraging entrepreneurship 
and enhancing the international dimension of the activities of its staff 
and students. 

In 2009, the school launched a very proactive strategy to further increase 
its visibility, reputation and internationalism. One of the main pillars  
of this strategy was to obtain several international accreditations. 

The HEC-Liege Board of Directors also launched an international search 
that led to the recruitment of a new Dean, Thomas Froehlicher. It also 
decided to appoint a full-time Quality Manager. 

The objective was to obtain a programme accreditation under EFMD’s 
EPAS standards as a start to a school accreditation under the AACSB 
and EQUIS (also EFMD) standards. Both EFMD and AACSB proposed 
very complementary models. 

The first step was to involve our stakeholders, both internal and external.

The involvement of internal stakeholders ensures an institutional 
ownership of the process and implementation of a quality culture, 
oriented to continuous improvement. The involvement of external 
stakeholders helps the school to connect with market needs. 

The EPAS accreditation model is built around programme design, 
programme delivery and programme outcome. It is backed by a Quality 
Assurance System and framed by the institutional context. This model 
helped us to structure our activities. The main achievements were  
the writing of a quality manual and the setting up of a programme-
management system around the intended learning outcomes (ILOs). 

The writing of the quality manual started with an analysis of our 
organisation. This has allowed us to rationalise and disseminate our 
processes and procedures. 

The ILO process started with a broad programme review relating to,  
on one hand, our main research fields and, on the other, our corporate 
dimension and the market’s needs.

Wide-ranging consultations were carried out with faculty, staff, alumni, 
students and employers. These meetings have created a team spirit 
and a sense of belonging to the school.

As regards programmes, we defined a graduate profile documented by 
about 15 measurable ILOs. Each professor was asked to determine which 
programme ILOs were addressed by her or his lectures. They also had to 
determine which pedagogical methods and which assessment methods 
they were using and then list them in pedagogic commitments published 
on the school web site. 
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A clear definition of programme ILOs has many 
advantages and serves students, programme 
directors, faculty and recruiters. Each one better 
understands the others’ expectations, favouring 
mutual adjustments and resulting in good 
teamwork between faculty members

Every year the Quality Department carries out an 
analysis of each programme, checking: 

•  if the programme ILOs are addressed in a balanced 
manner by the programme’s different courses 

•  the coherence between the chosen 
pedagogical methods, the chosen assessment 
methods and the ILOs 

•  the diversity of the teaching and assessment 
methods used 

Based on the accreditation model of AACSB  
and more particularly its “Assurance of Learning” 
concept, we have developed a model to assess the 
degree of acquisition of the main ILOs by students.

For each programme an analysis, in addition to the 
individual evaluation, of the teaching activity of the 
school is carried out. We perform this analysis at  
the end of the bachelor programme based on a 
transversal course and, at the end of the masters 
programme based on the thesis. We used 
standardised grids employing identical criteria and 
identical acquisition levels to measure the main ILOs.

We do not claim that the results have scientific 
validity. The aim is to draw our attention to any 
weaknesses, to allow further analysis and to 
develop improvements.

Using AACSB concepts, we re-organised our 
faculty members on the basis of two pillars: the 
first is the educational background and the second 
is maintaining qualifications.  

Qualification maintenance may be achieved  
by corporate professional experience and/or 
research activities evidenced by publications and/
or consulting activities and/or further education.

This classification brings a framework of diversity 
into a university career, either a classic academic 
background or a high level of professional 
experience. It allows either a purely scholarly 
career or a mix of corporate experience and 
academic scholarship.

The AACSB accreditation is also centred on the 
school’s mission statement. This has helped us 
to improve all our teaching, research and service 
activities consistent with our mission, vision and 
strategic plan. It also helped us to redefine our 
partnership strategy and our executive education. 

For example, to increase our international 
dimension, we have created an international MBA 
and we have started to deploy a policy of localised 
activity with the creation of international certificates 
in Hanoi, Malaysia, Sofia and Kinshasa. We also 
decided to give far more attention to corporate 
social responsibility (CSR) in our teaching, our 
research and all our activities, based around the 
creation of a school platform dedicated to CSR.

Using EFMD and AACSB concepts, we have now 
obtained three EPAS accreditations and we are 
ready for the last step of the AACSB accreditation. 
We have decided to continue with the two 
systems by going even further and applying for 
EQUIS accreditation. We also share our experience 
with other universities such as Madagascar and 
Djibouti in the context of developing co-operation. 
The resulting cultural diversity is truly enriching. 

For some years, we have also observed that the two 
systems were getting closer. In fact, by anticipating 
the direction of this evolution, we have already merged 
the two models in our approach for greater efficiency.
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